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C H A P T E R  I  
I N T R O D U C T I O N  
G i l b e r t  S c h o o l  D i s t r i c t  i s  l o c a t e d  o u t s i d e  t h e  c i t y  
l i m i t s  o f  P o r t l a n d  i n  s o u t h e a s t  M u l t n o m a h  C o u n t y .  T h e  s c h o o l  
d i s t r i c t ,  w h i c h  i s  m a i n l y  r e s i d e n t i a l ,  s t a r t e d  w i t h  t h i r t y -
e i g h t  s t u d e n t s  i n  1 8 8 5  a n d  t o d a y  h a s  g r o w n  t o  e l e v e n  h u n d r e d  
t h i r t y  w i t h  t h e  e n d  s e e m i n g l y  n o w h e r e  i n  s i g h t .  T h e  d i s t r i c t  
h a s  t w o  p l a n t s .  O n e  i s  l o c a t e d  a t  1 2 5 0 0  s .  E .  R a m o n a  S t r e e t  
w h e r e  g r a d e s  t h r e e  t h r o u g h  e i g h t  a r e  h o u s e d .  T h e  o t h e r  i s  
l o c a t e d  a t  1 3 1 3 2  s .  E .  R a m o n a  S t r e e t  f o r  g r a d e s  o n e  a n d  t w o .  
T h e  G i l b e r t  t e a c h i n g  s t a f f  c o n s i s t s  o f  f o r t y - e i g h t  
m e m b e r s ,  f o r t y - o n e  w o m e n  a n d  s e v e n  m e n .  T h e  e d u c a t i o n a l  
t r a i n i n g  a n d  y e a r s  o f  t e a c h i n g  e x p e r i e n c e  o f  t h e  s t a f f  a r e  
a b o v e  t h e  a v e r a g e .  M a n y  o f  t h e  s t a f f  m e m b e r s  h a v e  p a r t i c -
i p a t e d  i n  t h e  d e v e l o p m e n t  o f  t h e  d i s t r i c t  a n d  h a v e  w a t c h e d  
i t  g r o w  f r o m  a n  e i g h t  r o o m  s c h o o l  t o  i t s  p r e s e n t  s i z e .  T h e  
G i l b e r t  s t a f f  h a s  t h e  l o w e s t  t u r n o v e r  o f  t e a c h e r s  i n  t h e  
a r e a ;  m o s t  o f  t h e  n e w  t e a c h e r s  a r e  a d d i t i o n s  t o  m e e t  t h e  
i n c r e a s e d  e n r o l l m e n t .  
M o s t  o f  t h e  c h i l d r e n  i n  t h e  a r e a  a r e  t r a n s p o r t e d  t o  
s c h o o l .  T h e  d i s t r i c t  n o w  h a s  f i v e  b u s e s  i n  o p e r a t i o n .  A l l  
b u t  o n e  o f  t h e  b u s e s  m a k e  t h r e e  t r i p s  e a c h  m o r n i n g  b e g i n n i n g  
a t  e i g h t  o ' c l o c k  a n d  c o m p l e t i n g  t h e  r u n s  a t  n i n e  o ' c l o c k .  
T h e  b u s e s  a l s o  m a k e  t h r e e  r u n s  i n  t h e  e v e n i n g  b e g i n n i n g  a t  
two-thirty with grades one and two; grades three, four and 
five dismiss at three-fifteen, and grades six, seven and 
eight dismiss at three-forty. 
2 
Because most of the children are trgnsported, the 
district has provided a cafeteria in each building. Hot 
lunches may be purchased for twenty cents. Some children 
elect to go home for lunch; all children remaining at school 
eat in the cafeteria. Approximately sixty-two per cent 
choose to buy lunch at school. 
The school district provides for youngsters the 
standard curriculum outlined by the State Department of 
Education. In addition to these requirements they are given 
the opportunity to receive training in the following fields: 
1. Music - Vocal 
2. Band and Orchestra 
3. Home Economics 
4. Manual Training 
5. Library Instruction 
6. Physical Education and Rhythms 
In addition to the above, each child in the sixth, 
seventh and eighth grades is given an opportunity and encour-
aged to participate in an activity of his own choosing. 
Some of the activities which are directed by teachers after 
regular school hours are: 
1 .  P h y s i c a l  E d u c a t i o n  A c t i v i t i e s  
b a d m i n t o n  p i n g  p o n g  
b a s e b a l l  
b a s k e t b a l l  
f o o t b a l l  
h o r s e s h o e s  
s o f t b a l l  
t e n n i s  
v o l l e y b a l l  
2 .  L i b r a r y  a n d  A u d i o - V i s u a l  C l u b s  
3 .  F o l k  D a n c i n g  
4 .  J u n i o r  R e d  C r o s s  
5 .  M u s i c  
6 .  I n t e r - s c h o o l  c o m p e t i t i o n  
T h e  p a r t i c i p a t i o n  i n  t h e s e  a c t i v i t i e s  i s  v o l u n t a r y ,  
b u t  t h e  p e r  c e n t  o f  b o y s  a n d  g i r l s  c h o o s i n g  t o  t a k e  p a r t  
h a s  o f t e n  r e a c h e d  e i g h t y  p e r  c e n t .  
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T h e  s c h o o l  o r g a n i z a t i o n  i s  s e l f - c o n t a i n e d  c l a s s r o o m s ,  
e x c e p t  i n  t h e  a r e a s  o f  h e a l t h ,  p h y s i c a l  e d u c a t i o n ,  m u s i c ,  
i n d u s t r i a l  a r t s  a n d  l i b r a r y .  I n  t h e s e  a r e a s ,  t h e  c h i l d r e n  
a r e  a l l o c a t e d  t i m e  u n d e r  s p e c i a l l y  t r a i n e d  p e r s o n n e l .  E a c h  
c l a s s r o o m  i n  g r a d e s  f o u r  t h r o u g h  e i g h t  i s  g i v e n  t h r e e  f o r t y  
m i n u t e  p e r i o d s  i n  p h y s i c a l  e d u c a t i o n ,  t w o  o f  w h i c h  a r e  g y m  
c l a s s e s  w h e r e  t h e  b o y s  a n d  g i r l s  a r e  s e p a r a t e d  a n d  o n e  
r h y t h m  c l a s s  o f  c o m b i n e d  b o y s  a n d  g i r l s .  E a c h  r o o m  i n  t h e  
s i x t h ,  s e v e n t h  a n d  e i g h t  g r a d e s  i s  g i v e n  a  f o r t y  m i n u t e  
h e a l t h  c l a s s  p e r  w e e k .  I n  m u s i c ,  g r a d e s  f o u r  t h r o u g h  e i g h t  
h a v e  t w o  t h i r t y  m i n u t e  p e r i o d s  p e r  w e e k  i n  v o c a l  m u s i c .  
Each classroom also has a forty minute library period under 
the supervision of a school librarian. Grades one through 
three are completely self-contained rooms. 
When the children arrive at school, they go to their 
classroom until eight-thirty o'clock, at which time they 
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are allowed free play either in the gym, auditorium, or on 
the playground. Each teacher is assigned regular playground 
duty with the two physical education people helping in the 
gym or auditorium. During the noon hour children are again 
allowed free play in the gym, auditorium or on the playground. 
In so arranging the play activities the child is allowed to 
choose the activity he desires during this time. Whatever 
activity he chooses he is to remain there until that play 
period is over. All equipment necessary for this free play 
is furnished by the school district. Children may choose 
any of these activities: basketball, softball, football, 
tether ball, tennis, playground equipment, court games, 
folk dancing, marbles or library work. 
The social-economic conditions of the district can 
be described as ranging from the lower-upper class to the 
lowest extreme, the lower-lower. The majority of the home 
owners would be considered in the lower-middle group. The 
majority of the wage earners commute to Portland where they 
are employed. There are a few small businesses consisting 
mostly of service stations, grocery stores and the like, in 
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t h e  c o m m u n i t y .  
T h e  s o c i a l  a c t i v i t i e s  a r e  c e n t e r e d  p r i m a r i l y  a t  t h e  
s c h o o l  a n d  t h e  c o m m u n i t y  c h u r c h e s .  A l l  o f  t h e  c h u r c h e s  i n  
t h e  d i s t r i c t  a r e  P r o t e s t a n t .  T h e  c h u r c h e s  s p o n s o r  s o c i a l  
h o u r s  a n d  a c t i v i t i e s  f o r  y o u n g  a n d  o l d  a l i k e .  T h e y  a l s o  
h a v e  s p o r t  e v e n t s  s u c h  a s  s o f t b a l l ,  b a s k e t b a l l  a n d  t h e  l i k e .  
M o s t  o f  t h e s e  a c t i v i t i e s  a r e  c a r r i e d  o n  a t  t h e  s c h o o l  p l a n t .  
T h e  P a r e n t  - T e a c h e r s  O r g a n i z a t i o n  i s  w e l l  e s t a b l i s h e d  a n d  
w e l l  a t t e n d e d  b y  t h e  p a r e n t s  o f  t h e  c o m m u n i t y .  T h i s  g r o u p  
s p o n s o r s  m a n y  a c t i v i t i e s  f o r  t h e  y o u t h  o f  t h e  a r e a .  B o y  
S c o u t s ,  G i r l  S c o u t s ,  a n d  h i g h  s c h o o l  a g e  y o u t h  g r o u p s  a r e  
s o m e  o f  t h e  a c t i v i t i e s  w h i c h  a r e  h e l p e d  b y  t h i s  o r g a n i z a t i o n .  
T h e  C o m m u n i t y  C l u b  i s  a n o t h e r  o r g a n i z a t i o n  i n  t h e  a r e a  w h i c h  
s p o n s o r s  y o u t h  a c t i v i t i e s .  T h i s  g r o u p  i s  m a d e  u p  o f  i n d i -
v i d u a l s  i n  t h e  a r e a  w h o  w i s h  t o  b e l o n g .  T h e  C l u b  s p o n s o r s  
4 - H  a c t i v i t i e s ,  y o u t h  g r o u p s  a n d  e n t e r t a i n m e n t  f o r  a d u l t s .  
M u c h  o f  t h e  a c t i v i t y  o f  b o t h  g r o u p s  c e n t e r s  a t  t h e  s c h o o l  
b e c a u s e  i t  i s  t h e  o n l y  m e a n s  a v a i l a b l e  f o r  h o u s i n g  l a r g e  
g r o u p s .  
B e c a u s e  t h e  a r e a  i s  a  r e s i d e n t a l  o n e ,  m o s t  o f  t h e  
p a t r o n s  g o  t o  P o r t l a n d  f o r  t h e  r e c r e a t i o n a l  a c t i v i t i e s  w h i c h  
a r e  n o t  p r o v i d e d  i n  t h e  d i s t r i c t .  
T h e  a r e a  i s  f a s t  g r o w i n g  a n d  u n l e s s  o t h e r  d e v e l o p -
m e n t s  o c c u r ,  t h e  s c h o o l  w i l l  c o n t i n u e  t o  b e  t h e  s o u r c e  o f  
s o c i a l  a c t i v i t y .  
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I  b e c a m e  i n t e r e s t e d  i n  g u i d a n c e  w o r k  d u r i n g  t h e  
f i f t h  y e a r  o f  m y  c o l l e g e  e d u c a t i o n .  I  e n r o l l e d  i n  a n  
i n t r o d u c t o r y  c l a s s  i n  g u i d a n c e  a n d  f o u n d  t h e  a r e a  w a s  t o  m y  
l i k i n g .  
W h e n  I  b e g a n  t e a c h i n g  a t  G i l b e r t  t h e r e  w e r e  m a n y  
o p p o r t u n i t i e s  t o  h e l p  b o y s  i n  m y  p h y s i c a l  e d u c a t i o n  c l a s s e s .  
T h e y  w e r e  f a c e d  w i t h  p r o b l e m s  o f  a l l  t y p e s  a n d  w e r e  i n  n e e d  
o f  a d v i c e  i n  s o l v i n g  t h e m .  I t  w a s  f e l t  t h a t  a d e q u a t e  t i m e  
a n d  h e l p  w a s  n o t  b e i n g  g i v e n  t o  m a n y  t h a t  n e e d e d  t h e  h e l p .  
M a n y  p r o b l e m s ,  w h i c h  s e e m e d  m i n o r  t o  a d u l t s ,  w e r e  v e r y  r e a l  
i n  t h e  m i n d s  o f  t h e  y o u n g  c h i l d r e n .  H e l p i n g  t h e m  w a s  o f  
g r e a t  c o n c e r n  t o  m e .  
A  g o o d  c l a s s r o o m  t e a c h e r  s p e n d s  m u c h  o f  h i s  t i m e  i n  
t h e  g u i d a n c e  o f  h i s  p u p i l s .  T h i s  i s  p e r h a p s  t h e  g r e a t e s t  
s t r e n g t h  i n  t h e  e l e m e n t a r y  s c h o o l .  H o w e v e r  g o o d  t h e  c l a s s -
r o o m  t e a c h e r  m a y  b e ,  h e  w i l l  f i n d  s o m e  c h i l d r e n  w h o  " b a f f l e "  
h i m .  H e  s h o u l d  h a v e  t h e  o p p o r t u n i t y  t o  s e e k  s p e c i a l  h e l p  
w h e n  t h i s  o c c u r s .  
E v e r y  s c h o o l  m u s t  h a v e  s o m e  t y p e  o f  g u i d a n c e  p r o g r a m  
t o  h e l p  e a c h  c h i l d  i n  s c h o o l .  T o  m e e t  t h e  n e e d s  o f  i n d i v i d -
u a l s ,  o r g a n i z a t i o n  i s  e s s e n t i a l .  T h e  f o l l o w i n g  f a c t s  s h o u l d  
b e  c o n s i d e r e d t  
1 .  T o  h e l p  e a c h  c h i l d  h a v e  a  m o r e  e n j o y a b l e  t i m e  
d u r i n g  h i s  y o u t h  w h i c h  h e  c a n  c a r r y  o v e r  i n t o  
a d u l t h o o d .  
2 .  T o  h e l p  c h i l d r e n  r e a l i z e  a n d  a c c e p t  t h e i r  
potentialities. 
3. To give parents a better understanding of their 
children and their problems. 
4. To aid the child solve problems within his own 
range of experiences. 
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5. To provide a classroom of experiences and exam.pies 
to move the imagination. 
6. To promote consideration of the whole child as 
well as subject matter. 
7. To use specialists more effectively. 
B. To co-ordinate the findings of the nurse, psy-
chologist, administrator, parents and teachers 
in child case studies. 
9. To give information to parents of children 
beginning school for the first time. 
10. To assist pupils transferring to the school 
adjust to the new situation. 
11. To promote healthful mental hygiene among the 
teachers. 
These needs do not constitute all that is vital to a 
guidance program, but I believe they are the most vital to 
the school and are a necessity for a successful program. 
The individual and his personal development must be 
the goal to be achieved as a result of the educational 
programs in a democracy. This development cannot take place 
or be planned without knowledge of the individual character-
istics. 
Guidance in itself is not something that is new. 
Good schools have always tried to help children adjust to 
p r o b l e m s .  T h e  s c h o o l s  m a y  n o t  h a v e  c a l l e d  i t  g u i d a n c e  b u t  
i t  c o u l d  s o  b e  c l a s s i f i e d .  G u i d a n c e  i s  a  w o r d  o f t e n  u s e d  
w i t h  m a n y  m e a n i n g s  d e p e n d i n g  p r i m a r i l y  o n  o n e ' s  p h i l o s o p h y .  
G u i d a n c e  c a n  b e  h e l p i n g  c h i l d r e n  w i t h  p r o b l e m s ,  o r  h e l p i n g  
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p r o b l e m  c h i l d r e n .  N o  t e r m  h a s  b e e n  s o  l o o s e l y  u s e d  a s  
g u i d a n c e .  M a n y  a u t h o r s  h a v e  g i v e n  t h e i r  v i e w s  o n  t h e  s u b j e c t  
a s  w i l l  b e  s h o w n  i n  t h i s  p a p e r .  
" T o  k n o w  a n  i n d i v i d u a l  i n  t e r m s  o f  q u a n t i t y  o f  i n f o r -
m a t i o n  d o e s  n o t  a s s u r e  a n  u n d e r s t a n d i n g  o f  t h a t  i n d i v i d u a l .  
U n d e r s t a n d i n g  t h e  p e r s o n a l i t y  i s  d i f f i c u l t  a n d  c o m p l e x . " l  
H o w  o f t e n  h a v e  w e  h a d  a  g r e a t  d e a l  o f  k n o w n  f a c t s  a b o u t  a n  
i n d i v i d u a l  a n d  s t i l l  c o u l d  n o t  u n d e r s t a n d  t h e  p e r s o n ' s  
a c t i o n s l  W e  h a v e  o f t e n  h e a r d  t e a c h e r s  s a y  t h a t  a  c h i l d  h a s  
i n t e l l i g e n c e  b u t  d o e s  n o t  a p p l y  h i m s e l f .  Y e s ,  i t  i s  t r u e  
t h a t  t o  u n d e r s t a n d  p e r s o n a l i t y  i s  i n d e e d  d i f f i c u l t  a n d  c o m -
p l e x .  
T h e  t h i n g  t h a t  m u s t  b e  c o n s i d e r e d  w h e n  w e  d i s c u s s  
g u i d a n c e  i s  w h a t  c o n s t i t u t e s  g e n e r a l  b e h a v i o r  a n d  n o r m a l  
g r o w t h .  T h e n  o f  c o u r s e  w e  m u s t  a l s o  c o n s i d e r  w h a t  c a u s e s  a  
v a r i a t i o n  f r o m  t h i s  n o r m .  
W h e n  w e  s t r e s s  t h e  f a c t  t h a t  e v e r y o n e  a t  o n e  t i m e  
o r  a n o t h e r  m a y  b e  i n  n e e d  o f  g u i d a n c e ,  w e  m u s t  b e  s u r e  
t h a t  w e  u n d e r s t a n d  t h o r o u g h l y  j u s t  w h a t  i t  i s  t h a t  h e  
n e e d s  a n d  s h o u l d  h a v e  m a d e  a v a i l a b l e  f o r  h i s  u s e .  
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R a y m o n d  N .  H a t c h e r ,  G u i d a n c e  S e r v i c e s  i n  t h e  E l e m e n -
t a r i  S c h o o l  { D u b u q u e : .  W m .  c .  B r o w n  C o . ,  l951},-p.~ 
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Guidance is not direction. It is not the imposition of 
one person's point of view upon another. It is not 
carrying the burden of another's life. Rather guidance 
is assistance made available by competent counselors to 
en individual of any age to help him direct his own 
point of view, me.ke his own decisions, and carry his 
own burden.2 
Very often we find teachers trying to impose their point 
of view on a child without really first trying to show the 
child a reason for this. Every child wants to please some-
one he admires. A child needs to be given freedom to accept 
or reject the many experiences he faces each day. This is 
often trying for the teacher but a good teacher realizes this 
is normal growth and behavior and sets an environment in her 
classroom to bring about this growth. 
Guidance is education focused on personal develop-
ment. It is the process of helping every child 
discover and develop his potentialities. Its end 
result is personal happiness and social usefulness.3 
Guidance does not only consist of advice. Children 
in primary schools may accept whatever teachers say, but a 
pre-adolescent has a tendency to reject advice. The adoles-
cent, moving as he is into maturity, wishes to develop his 
independence and make his own decisions. Both of these 
involve the possibility of mistakes. It is natural for the 
2 Lester D. Crow and Alice Crow, ~ Introduction ~ 
Guidance (New York, Cincinnati, Chicago, etc.: American Book 
Company, 1951), p. 6 
3 National Elementary Principals, Guidance For Today's 
Children (Washington, D. c.: N.E.A., 1954), P• ~ 
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p a r e n t s  t o  b e  a n x i o u s  a s  t h e  a d o l e s c e n t  b e c o m e s  i m p a t i e n t  
a n d  o v e r  c o n f i d e n t .  P a r e n t s  m a y  a s k  t e a c h e r s  f o r  a d v i c e  b u t  
o f t e n  n e v e r  u s e  i t .  A s  y o u  c a n  s e e ,  g u i d a n c e  s h o u l d  b e  
c o n c e r n e d  w i t h  h e l p i n g  b o t h  p a r e n t s  e n d  c h i l d r e n  d e v e l o p  
t h e i r  o w n  m e a n s  o f  s o l v i n g  p r o b l e m s  i n  t h e i r  o w n  b e s t  w a y ,  
t h r o u g h  t h e i r  o w n  e f f o r t s .  
G u i d a n c e  i s  u s u a l l y  t h o u g h t  o f  a s  t h o s e  a c t i v i t i e s  
w h i c h  a r e  p r o v i d e d  f o r  t h e  i n d i v i d u a l  i n  h i s  p r e s e n t  
s t a t u s  t o  a s s i s t  h i m  t o  a c h i e v e  t h e  m o s t  a d v a n t a g e o u s  
p o s i t i o n  h e  i s  c a p a b l e  a n d  d e s i r o u s  o f  r e a c h i n g .  I t  i s  
a s s u m e d  t h a t  i t  i s  s o c i a l l y  d e s i r a b l e  f o r  t h e  i n d i v i d u a l  
t o  a r r i v e  a t  s u c h  a  g o a l .  O n e  m i g h t  a s s i g n  a l l  e d u c a -
t i o n a l  a c t i v i t i e s  t o  f u l f i l l i n g  t h i s  f u n c t i o n . 4  
D e p e n d i n g  o n  o n e ' s  p o i n t  o f  v i e w  e n d  a t  w h a t  g r a d e  
l e v e l  h e  i s  w o r k i n g ,  g u i d a n c e  c a n  o r  c a n n o t  b e  c o n s i d e r e d  
a  s e p a r a t e  p a r t  o f  h i s  p r o g r a m .  F r o m  a l l  t h e  p r a c t i c a l  p o i n t s ,  
i t  i s  n o t  f e a s i b l e  f o r  g u i d a n c e  t o  b e  s e p a r a t e d  o r  p u t  a s i d e  
f r o m  a  s o u n d  e d u c a t i o n a l  p r o g r a m  i n  t h e  e l e m e n t a r y  s c h o o l .  
W e  m u s t  c o n s i d e r  t h a t  e a c h  c h i l d  i s  a n  i n d i v i d u a l  w h o  r e a c t s  
t o  a  g i v e n  s i t u a t i o n  i n  h i s  o w n  w a y ,  d e p e n d i n g  o n  h i s  p r e -
v i o u s  e x p e r i e n c e s .  
T h e  g o a l s  a c t u a l l y  r e a l i z e d  a s  a  r e s u l t  o f  s c h o o l  
e x p e r i e n c e s  a r e  c o n d i t i o n e d  b y  t h e  d e g r e e  t o  w h i c h  t h e  
g u i d a n c e  o f  t h e s e  e x p e r i e n c e s  t a k e s  a c c o u n t  o f  t h e  
n a t u r e  o f  c h i l d r e n  a n d  y o u t h  a n d  t h e  w a y  i n  w h i c h  
l e a r n i n g  t a k e s  p l a c e . 5  
4 F r a n k l i n  R .  Z e r a n ,  L i f e  A d j u s t m e n t  E d u c a t i o n  i n  
A c t i o n  ( N e w  Y o r k :  C h a r t w e l l " ! I O U s e  I n c . ,  1 9 5 3 ) ,  p .  3 7 2 - -
5  
F l o r e n c e  B .  S t r a t e m e y e r ,  H a m d e n  L .  F o r k n e r ,  M a r g a r e t  
G .  M c K l m ,  D e v e l o p i n g  a  C u r r i c u l u m  £ 2 ! : .  M o d e r n  L i v i n g  ( N e w  Y o r k :  
C o l u m b i a  U n i v e r s i t y ,  ! 9 4 7 ) ,  p .  1 3  
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Today's schools are challenged with giving children 
experiences in the democratic manner of living. This means 
that we must consider the whole child, as he is, hoping to 
make the best of his potentialities. In guiding children 
the work must be done by all who have direct contact with 
these children. 
In schools in which guidance is viewed as a supple-
mentary service the content of the subjects taught is 
largely set in advance and permits of but little 
flexibility. On the elementary school level this means, 
for example, that children promoted to the fourth grade 
are tacitly assumed to be ready for the fourth grade 
work. If the work in reading, arithmetic, or other 
subjects content proves too difficult for a given child, 
or if for any other reason he fails to make a satis-
factory adjustment to the prescribed fourth grade pattern, 
he is generally referred by the teacher to someone who 
is supposed to be responsible for the guidance of pupils. 
In many schools, this person is the principal. In some 
it may be the school psychologist, a remedial reading 
specialist, or a speech correctionist. The usual 
expectation is that after referral the child will be 
better able to measure up to fourth grade standards. If, 
as too frequently happens, this does not work out as it 
is supposed to, the teacher may resolve the problem by 
simply allowing the child to sit and fail, then sen~ 
him on to the next grade where he may sit and fail. 
This can be the result of a program when guidance is merely 
a supplementary area. Guidance is not something that is 
apart from the school program, but is in itself insepa-
rable from a good sound educational plan. 
Guidance should be directed toward bringing the 
results of past experiences in similar situations, in 
and out of school, to bear in planning the solution. 
6Aasociation For supervision and Curriculum Devel-
opment, Guidance in the Curriculum(Washington: National 
Education Association;-1955), pp 3-4 
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Q u e s t i o n s  m a y  b e  n e c e s s a r y  t o  r e c a l l  t h e s e  e x p e r i e n c e s . 7  
G u i d a n c e  i s  c o n c e r n e d  w i t h  t h e  w h o l e  l i f e  o f  t h e  
c h i l d ;  w h a t  h e  d o e s  a t  s c h o o l ,  a t  h o m e ,  a n d  o t h e r  a c t i v i t i e s  
w i t h  t h e  c o m m u n i t y .  I t  d e a l s  w i t h  h i s  b e h a v i o r  p a t t e r n s ,  
d e s i r a b l e  o r  u n d e s i r a b l e ,  a n d  h i s  r e a c t i o n s  t o  g i v e n  
s i t u a t i o n s .  I n  o r d e r  f o r  a n  i n d i v i d u a l  t o  b e c o m e  a  m e m b e r  o f  
s o c i e t y  h e  m u s t  b e  g i v e n  a s s i s t a n c e  i n  t h e  a r t  o f  l i v i n g .  
A f t e r  a l l  i t  i s  h e  w h o  m u s t  f a c e  t h e  w o r l d  a s  h e  g r o w s  o l d e r .  
I t  i s  u p  t o  u s  t o  s e e  t h a t  h e  k n o w s  h o w  t o  f a c e  p r o b l e m s  
a n d  l e a r n  p r o p e r  w a y s  o f  s o l v i n g  t h e m .  T h i s  a s s i s t a n c e  
s h o u l d  t a k e  t h e  f o r m  o f  h e l p i n g  h i m  i d e n t i f y ,  u n d e r s t a n d ,  a n d  
s o l v e  h i s  p r o b l e m s  b y  f a c i n g  f a c t s  a n d  u s i n g  t h e m  i n  m a k i n g  
d e c i s i o n s .  I t  i s  t h r o u g h  g o o d  g u i d a n c e  t h a t  o u r  s c h o o l s  
c a n  h e l p  e a c h  c h i l d  a c h i e v e  i n  l i f e  w h a t  h e  i s  c a p a b l e  o f  
d o i n g .  
I n  t r y i n g  t o  e s t a b l i s h  a  c r i t e r i a  f o r  t h e  g u i d a n c e  
p r o g r a m ,  t h e  s c h o o l  s h o u l d  s t r i v e  t o  k e e p  t h e s e  t o  a  p o i n t  
o f  p r a c t i c a b i l i t y .  B y  t h i s  i s  m e a n t  n o t  t o  e s t a b l i s h  s u c h  
a  l i s t  o f  c r i t e r i a  t h a t  t h e  s c o p e  o f  w h a t  i s  r e a l l y  t r y i n g  
t o  b e  c o v e r e d  i s  o v e r l o o k e d .  I n  a n y  p r o g r a m  c e r t a i n  
s t a n d a r d s  a r e  r e q u i r e d  a n d  m u s t  b e  f o l l o w e d .  H o w e v e r  i f  t o o  
m a n y  s t a n d a r d s  a r e  s e t  u p ,  t h e r e  i s  a  t e n d e n c y  o n  t h e  p a r t  o f  
7  
A r t h u r  D .  H o l l i n g s h e a d ,  G u i d a n c e  i n  D e m o c r a t i c  
L i v i n g  ( N e w  Y o r k  a n d  L o n d o n :  D .  A p p l e t o n - C e n t u r y  C o m p a n y ,  
l 9 4 1 ) ,  p .  1 6 1  
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those trying to follow them, to side step and use only the 
ones they can successfully say are being met. These, 
however, may not always be the most important to the success 
of the over-all program. 
1. All members of the school staff should partic-
ipate. It should not be a "specialist" 
program. Each should have a specific duty. 
2. It should concern all children, not only 
"problem" children. 
3. It must be acceptable to the community. 
4. It should grow from a recognition of needs. 
5. Time and space should be provided. 
6. Specialists should be a part of the program. 
7. The program should be planned for the local 
situation. It should not merely be a copy of 
a program from another school. 
8. Clear cut objectives should be established. 
9. In-service training for teachers should be 
provided to improve the guidance service. 
10. The evaluation of the program should be continuous. 
I have given my ideas on what I think is guidance. 
From research it has been shown what others believe guidance 
tries to accomplish. Where, then, at the present time is 
the school limited as far as guidance is concerned. 
Time, space and finance are always items of great 
concern to us. At the present time our schools are crowded 
and a building program is needed. Can we provide the space 
which will be needed for the guidance service? Will we be 
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a b l e  t o  o b t a i n  f i n a n c i a l  s u p p o r t ?  T h e  r e s i d e n t s  i n  t h e  a r e a  
a r e  g r e a t l y  c o n c e r n e d  a b o u t  t h e s e  t w o  f a c t o r s .  T h e y  a r e  i n  
f a v o r  o f  s e e i n g  t h a t  t h e  b e s t  i s  p r o v i d e d  f o r  t h e i r  c h i l d r e n ,  
b u t  a r e  d o u b t f u l  t h a t  t h e y  c a n  a f f o r d  t o  p a y  f o r  i t .  T i m e ,  
s p a c e  a n d  f i n a n c e  i s  a  l i m i t i n g  f a c t o r .  
A t  t h e  p r e s e n t  t i m e  a  p s y c h o l o g i s t  i s  o n  t h e  s c h o o l  
s t a f f .  S h e  i s  n o t  b e i n g  u s e d  t o  t h e  g r e a t e s t  a d v a n t a g e .  
T h i s  i s  p e r h a p s  d u e  t o  t h e  f a c t  t h a t  s o m e  t e a c h e r s  a r e  n o t  
c e r t a i n  a s  t o  t h e  f u n c t i o n s  o f  a  p s y c h o l o g i s t .  O t h e r s  
b e l i e v e  t h a t  t h e y  c a n  d o  a s  w e l l  w i t h  o u t  h e r  h e l p .  
A l l  t e a c h e r s  a r e  n o t  q u a l i f i e d  t o  g i v e  a d e q u a t e  
g u i d a n c e  t o  c h i l d r e n .  P e r h a p s  b e t t e r  u s e  o f  t e a c h e r s  w h o  
q u a l i f y  i n  g u i d i n g  c h i l d r e n  w o u l d  h e l p .  I n - s e r v i c e  t r a i n i n g  
c o u l d  b e  a  f a c t o r  h e r e .  
W e  d o  n o t  h a v e  a  s t u d e n t  g o v e r n m e n t  o r g a n i z a t i o n  f o r  
t h e  s c h o o l .  S t u d e n t s  c a n  d o  a  g r e a t  d e a l  o f  s e l f - g u i d a n c e  
u n d e r  a  g o o d  s t u d e n t  o r g a n i z a t i o n .  T h e y  m u s t  h a v e  a n  
u n d e r s t a n d i n g  l e a d e r  t o  a d v i s e  t h e m .  
T h e s e  a r e  s o m e  o f  t h e  f a c t o r s  w h i c h  a r e  l i m i t e d  i n  
t h e  p r e s e n t  s c h o o l  p r o g r a m .  I n  s e t t i n g  u p  t h e  g u i d a n c e  p r o -
g r a m  t h e s e  f a c t o r s  w i l l  b e  t a k e n  i n t o  c o n s i d e r a t i o n  t o  m a k e  
a  p r o g r a m  p r a c t i c a l  f o r  o u r  s i t u a t i o n .  
CHAPTER II 
RESPONSIBILITIES IN THE GUIDANCE PROGRAM 
If a guidance program is to help provide better 
educational opportunities, there must be certain elements 
operating in the school. The work of a guidance program 
cannot be carried on in any school, no matter how well 
provided with specialists on the staff, unless the entire 
faculty understands the objectives of the program and 
participates in many of the activities required. There must 
be an acceptance by the administrator and the staff of 
guidance principles. Not only must they accept these prin-
ciples but they must see that they are fulfilled in the 
school program. 
The responsibilities of the guidance program is in 
the hands of the people directly concerned with its outcome. 
These people are the life of a good guide.nee program: 
(1) administrator, (2) classroom teacher, (3) special teacher, 
(4) specialists, (5) parents, and (6) community organi-
zations. It is only through their joint efforts that a 
sound program can operate. The responsibilities will vary 
depending on the part they play, but the over all respon-
sibility will be one of teamwork. In any type of work, 
harmony is the key to success. In guide.nee this is abso-
lutely necessary. 
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A D M I N I S T R A T O R  
A  g u i d a n c e  p r o g r a m  c a n n o t  f l o u r i s h  i n  a  s c h o o l  s y s t e m  
u n l e s s  t h e  a d m i n i s t r a t o r  s h o w s  a  f a v o r a b l e  a t t i t u d e  t o w a r d s  
i t .  
T h e  a d m i n i s t r a t o r  m u s t ,  i n  t h e  f i r s t  a n d  l a s t  
a n a l y s i s ,  a s s u m e  t h e  m a j o r  r e s p o n s i b i l i t y  f o r  t h e  
s u c c e s s  o r  f a i l u r e  o f  t h e  g u i d a n c e  p r o g r a m .  A s  a  r e s u l t  
o f  h i s  i n t e r e s t ,  s u p p o r t  a n d  p a r t i c i p a t i o n  i n  t h e  p r o g r a m ,  
o t h e r s  w i l l  b e c o m e  i n t e r e s t e d .  T e a c h e r s ,  s t u d e n t s ,  
p a r e n t s  a n d  l a y  p u b l i c  a r e  i m p o r t a n t  g r o u p s  t o  h a v e  
s u p p o r t i n g  t h e  g u i d a n c e  p r o g r a m .  T h e  a g m i n i s t r a t o r  i s  
o f t e n  t h e  k e y  t o  g e t t i n g  t h e i r  s u p p o r t .  
T h e  d u t y  o f  t h e  a d m i n i s t r a t o r  i s  t o  p l a n ,  o r g a n i z e  
a n d  c o - o r d i n a t e  t h e  e f f o r t s  o f  a l l ,  i n  o r d e r  t o  p l a c e  
e m p h a s i s  o n  t h e  g u i d a n c e  p r o g r a m .  T o  a c h i e v e  t h e s e  g o a l s ,  
i t  w i l l  b e  n e c e s s a r y  t o  c a r r y  o u t  t h e  f o l l o w i n g  : f ' u n c t i o n s .  
l .  A d m i n i s t r a t i v e  
a )  T o  g a i n  t h e  s u p p o r t  o f  b o a r d  o f  e d u c a t i o n  a n d  
a n d  t h e  c o m m u n i t y .  
b )  T o  p r o v i d e  t i m e ,  s p a c e  a n d  f i n a n c e  t o  c a r r y  a u t  
t h e  f u n c t i o n s  o f  g u i d a n c e .  
c )  T o  s e e  t h a t  p e r s o n n e l  a n d  f a c i l i t i e s  a r e  
a v a i l a b l e .  
d )  T o  d e v e l o p  a  c u m u l a t i v e  r e c o r d  s y s t e m  w h i c h  
i s  r e a d i l y  a c c e s s i b l e  t o  t h e  t e a c h e r s .  
e )  T o  p r o v i d e  i n - s e r v i c e  t r a i n i n g  f o r  t h e  s t a f f .  
f )  T o  m a k e  a n  e v a l u a t i o n  o f  t h e  p r o g r a m .  
8 E d g a r  L .  H a r d e n ,  ~ t o  O r g a n i z e  ~ G u i d a n c e  
P r o g r a m  ( C h i c a g o :  S c i e n c e  R e s e a r c h  A s s o c i a t i o n ,  1 9 5 0 } ,  p .  l  
2. Organizational 
a) Recognize the importance of guidance and 
support it. 
b) Provide time for teacher-parent discussions. 
c) See that curriculum is flexible and allow 
time for special help when it is needed. 
d) Choose leaders from the staff. 
e) Select a committee for the organization 
of. the program. 
f) Provide suitable facilities for the 
counseling service. 
g) Work with community agencies in setting up 
the guidance program. 
h) Give publicity to improve the school-
community relationships. 
i) Make use of existing activities and services 
which can be considered as serving the 
guidance program. 
j) Flexibility in the present school curriculum 
to allow for a change when it is needed. 
Guidance is related to the whole school program. In order 
for it to be a success there must be a close working 
relationship of all that are concerned. This then implies 
that the administrator must take the lead in seeing that 
guidance is functioning to the greatest advantage in the 
school. This does not imply that it must originate with 
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the administrator, but that he should give it his leader-
ship, which is essential in the attainment of its objectives. 
The success or failure of the program will be the direct 
1 8  
r e s p o n s i b i l i t y  o f  t h e  a d m i n i s t r a t o r .  
C L A S S R O O M  T E A C H E R  
T h e  t e a c h e r  i s  r e a l l y  t h e  p e r s o n  w h o  c a n  s e e  t h a t  a  
g u i d a n c e  p r o g r a m  f u n c t i o n s  i n  a  s c h o o l .  W i t h o u t  h i s  c o -
o p e r a t i o n  a n d  e n d e a v o r  t h e  g u i d a n c e  o f  c h i l d r e n  c a n n o t  b e  
a c c o m p l i s h e d .  H i s  m a i n  o b j e c t i v e  s h o u l d  b e  o n e  o f  g u i d a n c e .  
T e a c h i n g  i s  t h e  s t i m u l a t i o n ,  g u i d a n c e ,  d i r e c t i o n  o r  
e n c o u r a g e m e n t  o f  l e a r n i n g .  I t  i s  s e t t i n g  t h e  s t a g e  
u p o n  w h i c h  l e a r n i n g  t a k e s  p l a c e ,  g i v i n g  o p p o r t u n i t i e s  
f o r  l e a r n i n g  t o  a r i s e .  I t  i s  t h e  g u i d a n c e  o f  s u c h  
s p o n t a n e o u s  l e a r n i n g  a s  a p p e a r s  i n  t h e  n a t u r a l  a c t i v i t i e s  
o f  c h i l d r e n  o r  o l d e r  s t u d e n t s .  I t  i n c l u d e s  a l l  a c t i v -
i t i e s  p e r f o r m e d  i n  t h e  d i r e c t  f u t h e r a n c e  o f  l e a r n i n g . 9  
I n  t h e  c l a s s r o o m  t h e  t e a c h e r  m u s t  c r e a t e  a n  a t m o s p h e r e  
t h a t  w i l l  m a k e  e a c h  c h i l d  h a v e  a  f e e l i n g  o f  b e l o n g i n g .  H i s  
r o l e  w i t h  r e s p e c t  t o  t h e  i n d i v i d u a l  c h i l d  w i l l  v a r y  a c c o r d i n g  
t o  t h e  c h i l d ' s  n e e d s .  T h e  t e a c h e r  m u s t  a l w a y s  b e  r e a d y  t o  
o f f e r  c o n s t a n t  e m o t i o n a l  s u p p o r t .  H o w  h e  d o e s  t h i s  w i l l  
c o m e  w i t h  t h e  t r a i n i n g  h e  h a s  h a d  a n d  w i t h  t h e  e x p e r i e n c e s  
h e  h a s  f a c e d .  I n  t h i s  r o l e  h e  m u s t  d o  t h e  f o l l o w i n g :  
1 .  T o  p l a n  a  c h i l d - c e n t e r e d  c u r r i c u l u m .  
2 .  T o  m a k e  a  c o n t r i b u t i o n  t o  t h e  p e r s o n a l i t 7  g r o w t h  
o f  p u p i l s .  
a )  s o c i a l  g r a c e s  
b )  m a i n t a i n i n g  f r i e n d s h i p s  
c )  w h o l e s o m e  b o y - g i r l  r e l a t i o n s h i p s  
3 .  T o  h e l p  e a c h  c h i l d  d e v e l o p  a  s t a b l e  e m o t i o n a l  l i f e .  
9 W 1 l l i a m  H .  B u r t o n ,  T h e  N a t u r e  a n d  D i r e c t i o n  o f  
L e a r n i n g  ( N e w  Y o r k  a n d  L o n d O x l : "  D .  A p p l e t o n  &  C o . ,  l9~), P •  5 6  
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a) promote situations where children recieve 
social approval and recognition. 
b) relieve stress, tension and frustration. 
4. To develop each child's interests. 
5. To promote understanding and acceptance of physica] 
growth and body development. 
6. To assist every child with his problems. 
7. To evolve in each child high moral standards. 
8. To guide wholesome attitudes in each child. 
9. To nurture in each child a sense of personal worth. 
10. To keep the cumulative record up to date. 
11. To make parent contacts. 
12. To recommend when special help is required. 
The teacher in the modern school needs to be able 
to perform many functions other than that of the basic 
subject matter. Not all teachers will be able to give 
the necessary guidance to all children. The reason for 
this may be a lack of experience or training. Some 
teachers may not have the personality required to do 
good guidance work. Some authorities go as far as to 
say that a school is fortunate if one-fourth of its 
teachers can be trained for guidance work.lo 
If this is true, and the figure seems to be a little high, 
the institutions training young teachers must take into 
account the importance of guidance and provide courses which 
will help these teachers do a better job. 
The role of the classroom teacher in the guidance 
lOArthur E. Traxler, Techniques of Guidance (New York 
and London: Harper Bros. Publishers, 1945'), p. 7 
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p r o g r a m  l s  o n e  o f  m a j o r  i m p o r t a n c e  r e g a r d l e s s  o f  o t h e r  
f a c t o r s  a n d  c o n d i t i o n s  p r e s e n t  w h i c h  m i g h t  a f f e c t  t h i s  r o l e .  
H e  m a y  l a c k  m a n y  o f  t h e  q u a l i f i c a t i o n s ,  b u t  h e  c a n  b e  o f  
g r e a t  a s s i s t a n c e  i n  s e e i n g  t h a t  t h e  s e r v i c e s  o f  g u i d a n c e  a r e  
b e i n g  m e t .  I n  g u i d a n c e  w o r k  a  t e a c h e r  m u s t  k e e p  i n  m i n d  
t h a t  h e  i s  t r y i n g  t o  h e l p  a  c h i l d  l e a r n  h £ !  t o  s o l v e  a  
p r o b l e m  c o r r e c t l y .  C h i l d r e n  d o  t h e i r  o w n  t h i n k i n g  a n d  w e  
m u s t  h e l p  t h e m  t o  t h i n k  c l e a r l y  i n  a l l  s i t u a t i o n s  t h e y  f a c e .  
T h r o u g h  c a r e f u l  p l a n n i n g  a n d  t h o r o u g h  u n d e r s t a n d i n g  o f  
c h i l d r e n ,  t h e  c l a s s r o o m  t e a c h e r  c a n  h e l p  t h e  c h i l d  t o  g u i d e  
h i s  b e h a v i o r  p a t t e r n s  t o w a r d  de~lrable g o a l s .  T h r o u g h  
t e a c h e r  g u i d a n c e  t h e  c h i l d  w i l l  b e  a b l e  t o  f a c e  t h e  p r o b l e m s  
o f  e v e r y d a y  l i v i n g .  
S P E C I A L  T E A C H E R  
B y  s p e c i a l  t e a c h e r s  i t  i s  m e a n t  t h o s e  t e a c h e r s  w h o  
d o  n o t  h a v e  a  c l a s s r o o m  b u t  t e a c h  i n  s p e c i a l i z e d  a r e a s .  
S c h o o l s  t h a t  h a v e  a  w e l l  r o u n d e d  e d u c a t i o n a l  p r o g r a m  f i n d  
t h a t  t h e y  h a v e  f e w e r  d i c i p l i n e  p r o b l e m s .  T e a c h e r s  i n  t h e s e  
f i e l d s  c a n  f i n d  t h e y  h a v e  m a n y  o p p o r t u n i t i e s  t o  w o r k  w i t h  
t h e  g u i d a n c e  p r o g r a m .  T h r o u g h  t h e i r  c l a s s e s  t h e y  c a n  
p r o v i d e  m a n y  o p p o r t u n i t i e s  f o r  p e r s o n a l i t y  d e v e l o p m e n t ,  
o c c u p a t i o n a l  e x p l o r a t i o n ,  l e a d e r s h i p  a n d  t h e  a b i l i t y  t o  
f o l l o w ,  a n d  t h e  f o r m a t i o n  o f  g o o d  w h o l e s o m e  h a b i t s .  T h e s e  
t e a c h e r s  i n  a  s c h o o l  t e a c h  i n  t h e  a r t s ,  h o m e  e c o n o m i c s ,  
p h y s i c a l  e d u c a t i o n ,  m u s i c ,  i n d u s t r i a l  a r t s ,  a n d  t h e  s c h o o l  
l i b r a r y  d e p a r t m e n t s .  
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M a n y  o f  t h e  c o n t r i b u t i o n s  o r  r e s p o n s i b i l i t i e s  w . 1 1 1  
b e  t h e  s a m e  a s  t h e  c l a s s r o o m  t e a c h e r .  T h e  f o l l o w i n g  s h o u l d  
b e  c o n s i d e r e d  b y  t h e s e  t e a c h e r s :  
1 .  A  p r o g r a m  w h i c h  m e e t s  t h e  n e e d s  o f  a l l  c h i l d r e n .  
2 .  O p p o r t u n i t i e s  f o r  e a c h  c h i l d  t o  h a v e  s o m e  s u c c e s s  
a t  a n  a c t i v i t y  i n  c l a s s .  
3 .  A c t i v i t i e s  w h i c h  g i v e  o p p o r t u n i t i e s  f o r  l e a d e r -
s h i p  a s  w e l l  a s  t h e  a b i l i t y  t o  f o l l o w .  
4 .  H e l p  s o  t h a t  a  c h i l d  c a n  u n d e r s t a n d  h i s  
p o t e n t i a l i t i e s .  
5 .  A  d e m o c r a t i c  c l a s s r o o m .  
6 .  A s s i s t a n c e  t o  t h e  c l a s s r o o m  t e a c h e r s  i n  p l a n n i n g  
s p e c i a l  p r o g r a m s  f o r  c e r t a i n  c h i l d r e n .  
7 .  O p p o r t u n i t i e s  f o r  t e a c h i n g  s p o r t s m a n s h i p  a n d  t h e  
a b i l i t y  t o  w i n  a s  w e l l  a s  t o  l o s e .  
8 .  O c c a s i o n  f o r  s e l f - e x p r e s s i o n .  
9 .  V o c a t i o n a l  o p p o r t u n i t i e s  i n  s p e c i f i c  a r e a s .  
1 0 .  S p e c i a l  m a t e r i a l s  f o r  s t u d e n t s  a s  w e l l  a s  t e a c h e r s .  
1 1 .  A c t i v i t i e s  w h i c h  w i l l  h a v e  c a r r y  o v e r  v a l u e  i n  
l a t e r  l i f e .  
I t  m u s t  b e  r e m e m b e r e d  t h a t  t h e  w h o l e  c h i l d  g o e s  t o  
s c h o o l :  t h e  r e a d i n g  a n d  t h e  n u m b e r  c h i l d ,  t h e  s u b j e c t -
l e a r n i n g  c h i l d ,  t h e  g a i n i n g  c h i l d ,  t h e  p h y s i c a l  c h i l d ,  
t h e  s o c i o - m o r a l  c h i l d ,  t h e  f a m i l y ,  n e i g h b o r h o o d  a n d  
g a n g  c h i l d ,  t h e  p e r s o n a l i t y  c h i l d . 1 1  
1
~awrence A .  A v e r i l l ,  T h e  P s y c h o l o & Y  o f  ~ E l e m e n -
~ S c h o o l  C h i l d  ( N e w  Y o r k ,  L o n d o n ,  T o r o n t o :  L o n g m a n ,  
" G r e ' e n  &  C o . ,  1 9 4 9 ) ,  p .  1  
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Activity is a necessity for children. The value of 
any area is the way it enriches life of the individual, then 
of course it enriches the life of the school and the 
community. If this concept is true then provision must be 
made in the school to meet the child's needs. These special 
teachers can contribute a great deal toward meeting these 
needs through the program they provide in guiding the child 
to secure the personality he must have in order to live in 
this complex world. 
SPECIALIST 
Certain f'unctions of the guidance program. can best be 
carried on by trained specialists. How these functions are 
carried out depends largely on the competencies of the 
specialist. He must have a broad background of experiences 
with children. He must also have extensive training in 
guidance work. 
A specialist is a resource person Who is at the 
service of teachers and parents. He helps to gather 
information about pupils, his family, his home, his 
physical end mental health, aptitudes, abilities, needs 
and interests. By classroom visitation and observation, 
and conferences he aids in interpreting facts. A 
specialist never relieves the classroom teacher of the 
central responsibility of guidance but helps to analyze 
and interpret facts gathered and to plan a therapeutic 
attack leading to more desirable adjustment.12 
12Roy De Verl Willey, Guidance !a, Elementary Education 
(New York: Harper and Brothers, 1952), pp. 14-15 
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S p e c i a l i s t s  a r e  v e r y  e s s e n t i a l  t o  a  g u i d a n c e  p r o g r a m .  
H o w e v e r ,  t h e y  m u s t  b e  u s e d  t o  t h e  g r e a t e s t  a d v a n t a g e  a n d  b e  
a c c e p t e d  a s  a  p a r t  o f  i t .  T h e s e  p e o p l e  a r e  t h e  s c h o o l  
p s y c h o l o g i s t s ,  t h e  c o u n s e l o r s ,  a n d  t h e  v i s i t i n g  t e a c h e r s .  
E a c h  h a s  a  s p e c i f i c  r e s p o n s i b i l i t y  i n  t h e  g u i d a n c e  p r o g r a m .  
M a n y  o f  t h e  r e s p o n s i b i l i t i e s  w i l l  b e  t h e  s & n e .  I n c l u d e d  i s  
a  g e n e r a l  l i s t  d e a l i n g  w i t h  d u t i e s  o f  a l l  s p e c i a l i s t s  o n  t h e  
s c h o o l  s t a f f .  
1 .  W o r k  w i t h  t h e  a d m i n i s t r a t o r  a n d  t e a c h e r s  i n  a  
s c h o o l  s y s t e m .  
2 .  S e r v e s  b e s t  a s  l e a d e r  a n d  c o - o r d i n a t o r  a n d  
c o n s u l t a n t .  
3 .  I n d i v i d u a l  r e m e d i a l  h e l p  t o  t h o s e  c h i l d r e n  w h e r e  
s p e c i a l i z e d  h e l p  i s  n e e d e d .  
4 .  M a k i n g  s p e c i a l i z e d  e v a l u a t i o n  o f  i n d i v i d u a l s  a n d  
g r o u p s  f o r  p u r p o s e  o f  o t h e r  s c h o o l  p e r s o n n e l .  
5 .  C o n s u l t i n g ,  c o l l a b o r a t i n g  a n d  a d v i s i n g  w i t h  o t h e r  
s t a f f  m e m b e r s  o n  p r o b l e m s  o f  j o i n t  r e s p o n s i b i l i t y .  
6 .  K n o w  t h e  c o m m u n i t y  a n d  i t s  r e s o u r c e s . ·  
7 .  I n t e g r a t e  a n d  c o - o r d i n a t e  a l l  o f  t h e  g u i d i n g  
p r i n c i p l e s .  
8 .  A s s i s t  i n  p r o v i d i n g  a n  i n - s e r v i c e  t r a i n i n g  p r o g r a m  
f o r  t h e  s t a f f .  
9 .  A s s i s t  i n  d e v e l o p i n g  a  b e t t e r  w o r k i n g  r e l a t i o n -
s h i p  w i t h  p a r e n t s .  
1 0 .  M a k e  f o l l o w - u p  s t u d i e s  o f  c h i l d r e n .  
T h e  b e s t  s p e c i a l i s t s  a r e  t h o s e  w h o  u n d e r s t a n d  t h e  
s t u d e n t ,  a n d  w h o  a i d  h i m  i n  s o l v i n g  h i s  o w n  p r o b l e m s .  A  
s p e c i a l i s t  m u s t  b e  s y m p a t h e t i c  w i t h  t h e  p r o b l e m s  o f  a l l  
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people he works with, whether it be the administrator, 
teacher or parents. He must be able to adjust to given 
situations and not be discouraged when change is slow. He 
must share the views of others and see their point of view. 
By this method he can stimulate change. 
If the specialist is to be successful he of course 
must have the full co-operation of the people with whom he 
works. His training must be such that he can aid the staff 
in improving themselves and in turn improve the work of the 
guidance program. The functions and activities undertaken 
by the specialist will vary and depend upon the school 
situation in which he works. He must determine the nature 
of his activities and set forth to achieve them. The 
specialist is a very important member of any guidance pro-
gram. His ability to help, however, depends on how he is 
being used in the guidance program. 
PARENTS 
Without the sincere help of parents a school program 
can be severely handicapped. In the field of guidance their 
understanding is a necessity. The parents must be instilled 
with the idea that they are needed in the school program and 
that the school doesn•t have all the answers. They must be 
shown, that we as educators, firmly believe that the parent 
is doing good things for his child. When shown that modern 
e d u c a t i o n  i s  d o i n g  a  g o o d  j o b ,  t h e y  w i l l  s u p p o r t  t h e i r  
s c h o o l  t o  t h e  l i m i t .  T h r o u g h  t h e  g u i d a n c e  p r o g r a m  m a n i y  
p a r e n t s  w i l l  n e e d  t o  b e  c o n s u l t e d .  W i t h o u t  t h e i r  h e l p  w e  
c a n n o t  s a y  w e  a r e  a b l e  t o  d o  t h e  b e a t  f o r  a l l  c h i l d r e n .  
P a r e n t s  t h i n k  o f  e d u c a t i o n  i n  t e r m s  o f  t h e i r  o w n  
s c h o o l i n g .  S i n c e  a l l  h a v e  g o n e  t o  s c h o o l ,  a l l  a s s u m e  
a n  u n d e r s t a n d i n g  o f  a c h o o l s .  U n l e s s  p r i n c i p a l s  
e n c o u r a g e  p a r e n t s  t o  v i s i t  s c h o o l s ,  a t t e n d  s t u d y  
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g r o u p s ,  s e e  e x h i b i t s ,  c o n f e r  w i t h  p r i n c i p a l s  a n d  
t e a c h e r s ,  r e a d  b o o k s  a n d  o t h e r  p u b l i c a t i o n s ,  t h e  p a r e n t s  
t e n d  t o  p e r p e t u a t e  a n  e d u c a t i o n a l  l a g .  C h a n g e s  a n d  
i m p r o v e m e n t s  i n  e d u c a t i o n  h a v e  a c c o m p a n i e d  t e c h n o l -
o g i c a l  a d v a n c e s  i n  t h e  s o c i a l  s c e n e . 1 3  
P a r e n t s  w a n t  t o  h e l p  a n d  w i l l  h e l p  w h e n  g i v e n  a  
c h a n c e .  W h e n  s h o w n  t h a t  g u i d a n c e  i s  a  n e c e s s i t y  t h e y  w i l l  
s u p p o r t  i t  t o  t h e  . f u l l e s t  e x t e n t .  R e g a r d l e s s  o f  a n y  
a t t e m p t  m a d e  i n  c h i l d  g u i d a n c e ,  i t  w i l l  n o t  b e  s u c c e s s f u l  
w i t h o u t  t h e  c o - o p e r a t i o n  o f  t h e  p a r e n t s .  W i t h o u t  c o - o p e r -
a t i o n  c o n f u s i o n  r e i g n s .  V e r y  o f t e n  t h e  g u i d a n c e  p r o c e d u r e  
w i l l  h a v e  t o  b e  m o d i f i e d  i n  p r o p o r t i o n  t o  t h e  p a r e n t s  
c o - o p e r a t i o n .  
T h e  p a r e n t s  c a n  g i v e  u s e f u l  i n f o r m a t i o n  a b o u t :  
1 .  T h e  h e a l t h  o f  t h e  c h i l d .  
2 .  H i s  s t u d y  h a b i t s  a t  h o m e .  
3 .  H i s  s p e c i a l  i n t e r e s t s .  
4 .  H o m e  j o b s .  
5 .  G e n e r a l  t r a i t s .  
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c a l i f o r n i a  E l e m e n t a r y  S c h o o l  A d m i n i s t r a t o r s '  
A s s o c i a t i o n ,  H o m e  ~ S c h o o l  ~ T o g e t h e r  ~ C h i l d r e n  
{ V o l u m e  2 1 ,  1949~, P •  3 1  
26 
6. After school and vacation jobs. 
7. Educational likes and dislikes. 
8. School problems. 
9. Relationships between parents and the child. 
10. Family life. 
When parents realize that the guidance program of 
the school will be improved if they and the schooi work 
together, we can safely say that the children will then 
benefit by the program.. When the parents understand that 
by working together a happier and more enjoyable child will 
be the end result, they will make every effort to see that 
this can be accomplished. Schools cannot ignore the parent 
nor can the parent ignore the school. Working jointly the 
guidance program. can be a success. Both have the respon-
sibility in seeing that it is success.tu.l. 
COMMUNITY ORGANIZATIONS 
Closely related to the responsibility of the parents 
are the community organizations. In these organiz.ations 
you have people who have children in school as well as those 
who do not. Both have a vital part in the school program.. 
Both have the responsibility of supporting the school. 
These organizations are the Parent-Teacher Associ-
ation, Community Clubs, League of Women Voters, business-
men organizations, fraternal organizations and others. 
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M o s t  o f  t h e s e  o r g a n i z a t i o n s  a r e  i n t e r e s t e d  i n  w h a t  t h e  
s c h o o l  i s  d o i n g  f o r  t h e  c h i l d r e n ,  b e c a u s e  t h e y  k n o w  t h a t  
t h e y  a r e  f u t u r e  c i t i z e n s  a n d  m e m b e r s  i n  t h e i r  o r g a n i z a t i o n s .  
T h e y  c a n  h e l p  i n  t h e  f o l l o w i n g  w a y s :  
l .  T o  s e e  t h a t  t h e  b o a r d  m e m b e r s  a r e  w e l l  q u a l i f i e d .  
2 .  T o  g i v e  s u p p o r t  t o  t h e  s c h o o l s .  
3 .  T o  w o r k  w i t h  s c h o o l  p e r s o n n e l  i n  i m p r o v i n g  t h e  
l o c a l  s i t u a t i o n .  
4 .  T o  a c q u a i n t  t h e m s e l v e s  w i t h  t h e  p r o b l e m s  o f  t h e  
s c h o o l .  
5 .  T o  h e l p  g a i n  s u p p o r t  o f  a l l  c i t i z e n s  i n  t h e  
c o m m u n i t y .  
6 .  T o  p r o v i d e  r e c r e a t i o n a l  f a c i l i t i e s  f o r  t h e  
c o m m u n i t y .  
7 .  T o  f o s t e r  g o o d  t e a c h e r - p a r e n t  r e l a t i o n s h i p s .  
8 .  T o  i n v e s t i g a t e  t h e  p o s s i b i l i t i e s  o f  i m p r o v i n g  t h e  
s c h o o l  p r o g r a m .  
9 .  T o  u n d e r s t a n d  w h a t  g u i d a n c e  i s  t r y i n g  t o  a c c o m -
p l i s h .  
W h e n  c o m m u n i t y  a n d  t h e  e d u c a t o r s  w o r k  t o g e t h e r  t h i s  
i s  i n  i t s e l f  g u i d a n c e .  
C i t i z e n  c o - o p e r a t i o n  i s  o n  t h e  h i g h e s t  l e v e l  w h e n  
i t  c h a l l e n g e s  t h e  b e s t  a n d  m o s t  c o n s c i e n t i o u s  e f f o r t s  
o f  c a p a b l e  p e o p l e  w h o  b e l i e v e  i n  t h e  i m p o r t a n c e  o f  
p u b l i c  s c h o o l  e d u c a t i o n ,  w h o  p r o c e e d  o n  t h e  b a s i s  o f  
c a r e f u l  s t u d y ,  a n d  w h o  s e e k  t o  m a k e  t h e  p u b l i c  s c h o o l s  
t h e  b e s t  p o s s i b l e  e d u c a t i o n a l  i n s t i t u t i o n s  f o r  A m e r i c a n  
l i f e . 1 4  
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N a t i o n a l  S o c i e t y  f o r  t h e  S t u d y  o f  E d u c a t i o n ,  
C i t i z e n s  C o - o p e r a t i o n  f o r  B e t t e r  P u b l i c  S c h o o l s  ( L I I I  Y e a r -
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The guidance program is the responsibility of all 
members of a school district. The school and community must 
work jointly if the program is to obtain the success it is 
capable of accomplishing. Guidance can be completely 
successful only when we secure complete and continuous 
co-operation between administrator, classroom teacher, 
special teacher, specialists, parents and the community. 
C H A P T E R  I I I  
W O R K I N G  P R O G R A M  
I n  t h e  e l e m e n t a r y  s c h o o l  m o s t  o f  t h e  g u i d a n c e  w i l l  
b e  c a r r i e d  o n  i n  t h e  c l a s s r o o m s  b y  t h e  c l a s s r o o m  t e a c h e r .  
T h i s  f a c t  m u s t  b e  k e p t  i n  m i n d ,  i f  t h e  p r o g r a m  i s  t o  b e  a  
s u c c e s s .  A l s o  i t  m u s t  b e  r e m e m b e r e d  t h a t  a l l  t e a c h e r s  
e i t h e r  b e c a u s e  o f  l a c k  o f  t r a i n i n g  o r  e x p e r i e n c e s ,  w i l l  n o t  
a d e q u a t e l y  h e l p  a l l  t h e  c h i l d r e n .  S t i l l  t h e  p r o g r a m  c a n  b e  
s u c c e s s f u l  i f  t h e s e  f a c t s  a r e  t a k e n  i n t o  c o n s i d e r a t i o n  a n d  
a  p l a n  i s  s e t  f o r t h  t o  h e l p  o v e r c o m e  t h e m .  T h e  p r i m a r y  
o b j e c t i v e s  m u s t  b e  s e t  u p ,  a n d  t a k i n g  w h a t  w e  h a v e  o n  h a n d ,  
w e  m u s t  w o r k  t o w a r d  t h e  f u l f i l m e n t  o f  t h e s e  o b j e c t i v e s .  
I n  s e t t i n g  u p  t h e  p r o g r a m  w e  s h o u l d  s t a r t  w i t h  t h e  
t h i n g s  w h i c h  w e  f e e l  a r e  g o o d  i n  t h e  s c h o o l .  I t  m u s t  b e  
r e m e m b e r e d  t h a t  m a n y  o f  t h e  g u i d a n c e  s e r v i c e s  a r e  n o w  a v a i l -
a b l e  i n  t h e  s c h o o l .  W h e t h e r  t h e y  a r e  b e i n g  u s e d  t o  t h e  
g r e a t e s t  a d v a n t a g e  i s  t h e  i m p o r t a n t  t h i n g .  V e r y  o f t e n  i n  
s e t t i n g  u p  a  p r o g r a m ,  w e  m e e t  r e s i s t a n c e  b e c a u s e  o f  t h e  
f a c t  t h a t  t h e  o b j e c t i v e s  w e  a r e  t r y i n g  t o  a c c o m p l i s h  a r e  n o t  
c l e a r l y  s t a t e d .  A l s o  n e a r l y  a l l  o f  t h e  s e r v i c e s  m a y  a l -
r e a d y  b e  p r e s e n t  b u t  o r g a n i z a t i o n  m a y  b e  l a c k i n g .  S o m e -
t i m e s  o n l y  a n  e v a l u a t i o n  i s  n e c e s s a r y .  
A n y  g u i d a n c e  p r o g r a m  w o r t h y  o f  t h e  n a m e  h a s  
e v o l v e d  o u t  o f  a n  h o n e s t  a n d  e n l i g h t e n e d  a t t e m p t  o n  
the part of a school system - both its administrators 
and its teachers - to meet better the school and life 
needs of its pupils. In attempting to do this, it was 
inevitable that the guidance function, regardless 
of its name designation, should occupy much of the 
spotlight, along with improved instruction and enriched 
activity programa.15 
Guidance cannot be approached in any school system, 
unless the program is carefully planned. For a school to 
fulfill the needs of every child it will be necessary to 
have knowledge of the child. The school will also need to 
help the child in selecting experiences which will meet 
these needs. Closely connected to these two is an evalu-
ation to see just how much the school has done in meeting 
these needs. This information can be provided by the 
guidance program. 
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In the working program for Gilbert School District, 
it would be advantageous to organize the guidance program 
in the following grade divisions: grades one, two and three; 
grades four, five and six; and grades seven and eight. 
These groups will have many of the same problems and many 
of the services will be the same in all groups. When 
special areas are shown for the above groups it will be so 
stated. Otherwise it can be considered that the procedures 
and services will be the same for the entire school. 
15 Clarence c. Dunsmoor and Leonard M. Miller, 
Princilles and Methods of Guidance For Teachers (Scranton, 
Pennsy vania: International Text Bo~Company, 1949), p. 1 
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C L A S S R O O M  P R O C E D U R E  
N o  t w o  t e a c h e r s  w i l l  u s e  e x a c t l y  t h e  s a m e  a p p r o a c h  
i n  o r g a n i z i n g  t h e i r  c l a s s r o o m s .  I t  w o u l d  b e  u n r e a s o n a b l e  
t o  t h i n k  t h a t  t h i s  c o u l d  b e  d o n e .  E a c h  w i l l  o r g a n i z e  
a c c o r d i n g  t o  p r e v i o u s  e x p e r i e n c e s .  H o w e v e r ,  s o m e  p h a s e s  o f  
o r g a n i z a t i o n  w i l l  b e  t h e  s a m e .  R e g a r d l e s s  o f  h o w  t h e  r o o m s  
a r e  o r g a n i z e d ,  t h e s e  f a c t o r s  m u s t  b e  t a k e n  i n t o  c o n s i d e r -
a t i o n .  
R o o m  A t m o s p h e r e :  
A n  a t m o s p h e r e  c o n d u c i v e  t o  l e a r n i n g  i s  p e r h a p s  
o n e  o f  t h e  m o s t  i m p o r t a n t  f a c t o r s  t o  a  t e a c h e r  i n  t h e  
i m p r o v e m e n t  o f  i n s t r u c t i o n  a n d  t h e  a d j u s t m e n t  o f  t h e  c h i l -
d r e n  i n  h e r  r o o m .  T h i s  c a n  b e  d i v i d e d  i n t o  t h r e e  h e a d i n g s :  
( 1 )  t h e  p h y s i c a l  a p p e a r a n c e  o f  t h e  r o o m ;  ( 2 )  t h e  o r g a n i z a -
t i o n a l  p a t t e r n s  a n d  ( 3 )  t h e  i n s t r u c t i o n a l  m e t h o d .  
1 .  P h y s i c a l  a p p e a r a n c e  
T h e  t e a c h e r ' s  a p p e a r a n c e  i s  v e r y  i m p o r t a n t  t o  
b o y s  a n d  g i r l s ,  e s p e c i a l l y  i n  t h e  s e v e n t h  a n d  e i g h t h  
g r a d e s .  S h e  d o e s  n o t  h a v e  t o  b e  a  " b o b b y - s o x e r "  b u t  
s h o u l d  w e a r  c l o t h i n g  w h i c h  i s  n e a t  a n d  a t t r a c t i v e .  T h e  
t e a c h e r  s h o u l d  h a v e  a  s e n s e  o f  h u m o r  a n d  b e  a b l e  t o  j o k e .  
S h e  s h o u l d  a l s o  b e  a b l e  t o  p a r t i c i p a t e  i n  t h e  a c t i v i t i e s  
o f  t h e  g r o u p .  S h e  c a n  b e  a  " r e g u l a r  f e l l o w " ,  a n d  s t i l l  
n o t  l o s e  t h e  r e s p e c t  o f  t h e  g r o u p .  
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The room should contain things of beauty and well 
planned displays. Every room should contain a bulletin 
boa.rd where up to date materials can be displayed. 
The material should be changed often to stimulate the 
children's interests. A well planned bulletin board will 
show the children's work as well as professional work. 
The bulletin board can be used as a means to help children 
express themselves where they could not otherwise do so. 
The boy who can't read, can't write well and can't keep up 
with his classmates academically can perhaps express him-
self and receive recognition through this media. 
The library corner in the room should have a 
cheerful, quiet atmosphere. The state department of Oregon 
recommends that each classroom have a room library of at 
least one book for each child. There should also be 
several magazines to suit the age level of the children in 
each grade. These magazines should be in addition to the 
ones that are in the regular school library. The library 
corner in the classroom should be a place where children 
are allowed to read during the school periods when their 
regular classroom work is completed. 
The floor display is also a good means of helping 
children in expressing themselves by working together and 
displaying their abilities. This display should be well 
organized and will take some extra help. 
A  p o r t i o n  o f  t h e  r o o m  s h o u l d  b e  s e t  a s i d e  f o r  
c h i l d r e n  t o  d o  b u s y  w o r k  w i t h o u t  d i s t u r b i n g  t h e  e n t i r e  
c l a s s .  C h i l d r e n  w h o  a r e  h i g h  s t r u n g  a n d  n e e d  t o  m o v e  
a b o u t  c a n  u s e  t h i s  a r e a  t o  o v e r c o m e  t h e  " p e n t  i n  f e e l i n g "  
w h i c h  s o  o f t e n  c a n  c a u s e  f r i c t i o n  i n  t h e  c l a s s r o o m .  
T h e  p h y s i c a l  e n v i r o n m e n t  o f  t h e  c l a s s r o o m  i s  a  
g u i d i n g  f a c t o r  i n  t h e  a d j u s t m e n t  o f  c h i l d r e n ,  A  c h i l d  
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w h o  c a n  b e g i n  t h e  d a y  a t  s c h o o l  w i t h  a  p l e a s i n g  e n v i r o n m e n t  
h a s  a  b e t t e r  c h a n c e  o f  a d j u s t i n g  f o r  t h e  r e m a i n d e r  o f  t h e  
d a y .  T h e  b e a u t y  t h a t  s o m e  c h i l d r e n  s e e ,  w i l l  c o m e  o n l y  a t  
s c h o o l .  T o  s a t i s f y  t h i s  n e e d  t h e  c l a s s r o o m  a p p e a r a n c e  i s  
v e r y  i m p o r t a n t .  A  h a p p y  c h i l d  w i l l  n e e d  h a p p y  s u r r o u n d i n g s .  
T h u s  t h e  c l a s s r o o m  a p p e a r a n c e  i s  a n  i m p o r t a n t  f a c t o r  i n  t h e  
g u i d a n c e  o f  c h i l d r e n .  
2 .  T h e  o r g a n i z a t i o n a l  p a t t e r n s  
A  d e m o c r a t i c  r o o m  i s  v e r y  i m p o r t a n t .  T h i s  d o e s  
n o t  m e a n  d e m o c r a c y  i n  t h e o r y  o n l y ,  b u t  i n  a c t u a l  u s e .  T h e  
t e a c h e r  m u s t  a s s u m e  t h e  r e s p o n s i b i l i t y  b y  g i v i n g  l e a d e r -
s h i p  b u t  n o t  i n  a n  a u t o c r a t i c  m a n n e r .  I n  t h e  u p p e r  g r a d e s  
5  - 8 ,  c l a s s  o f f i c e r s  a r e  d e s i r a b l e .  C l a s s  o f f i c e r s  s h o u l d  
b e  c h o s e n  b y  t h e  s t u d e n t s  o f  t h e  r o o m  a n d  r u n  e i t h e r  f o r  a  
h a l f  y e a r  o r  t h e  w h o l e  y e a r  d e p e n d i n g  o n  c l a s s  w i s h e s .  T h e  
h a l f  y e a r  i s  g o o d  a s  m a n y  m o r e  c h i l d r e n  h a v e  t h e  o p p o r t u n i t y  
t o  b e  l e a d e r s .  
Rules and regulations should be a teacher-pupil 
affair. A good teacher can help children to see why rules 
and regulations are necessary. Some rules, however, will 
have to be teacher rules and children will understand this 
when explained. 
The class officers can act as an executive com-
mittee and aid the teacher in the room organization. This 
will be useful in leadership training and at the same time 
relieve the teacher of many tedious tasks. The executive 
committee can appoint weekly monitors to help in the room. 
Some suggested monitors are: a flag monitor to lead the 
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flag salute each morning; a host or hostess to seat visitors 
and introduce new students; a housekeeper to see that the 
room is kept neat and attractive; a librarian to take care 
of circulation of the room library; a lunch monitor to take 
charge of the cafeteria tables; and a handyman to run errands. 
By keeping a record of the monitors who have 
served, the secretary of the class can see that every 
student has a chance to participate in the class organization 
in some way. Each child will then have a feeling of 
belonging. Discipline is much easier to control in a 
democratic classroom organized in this manner. Children, 
especially in the upper grades, want approval from their 
peers, and when their peers are responsible for the class 
organization each one usually wants to do his best to 
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g a i n  t h i s  a p p r o v a l .  
E a c h  c h i l d  m u s t  h a v e  a  f e e l i n g  o f  b e l o n g i n g .  
T h e r e  s h o u l d  b e  f r e e d o m  t o  m o v e  a b o u t ,  y e t  e a c h  c h i l d  s h o u l d  
b e  s e l f - c o n t r o l l e d  a n d  b u s i n e s s - l i k e .  E a c h  c h i l d  s h o u l d  
k n o w  w h a t  h i s  r e s p o n s i b i l i t y  i s  t o w a r d  t h e  c l a s s .  E a c h  
c h i l d  s h o u l d  b e  e x p e c t e d  a n d  c h a l l e n g e d  t o  d o  t h e  b e s t  w i t h  
h i s  a b i l i t y .  A b o v e  a l l  t h e  o r g a n i z a t i o n  s h o u l d  b e  s u c h  t h a t  
t h e  t e a c h e r  a n d  c h i l d  c a n  h a v e  t h e  f e e l i n g  t h e y  a r e  w o r k i n g  
t o w a r d  o n e  c o m m o n  g o a l  a n d  t h a t  a  f e e l i n g  o f  " e s p r i t  d e  
c o r p s "  c a n  c o m e  a b o u t .  
3 .  I n s t r u c t i o n a l  m e t h o d s  
I f  a  t e a c h e r  i s  t o  t e a c h  a n d  g u i d e  c h i l d r e n  
i n t e l l i g e n t l y  s h e  m u s t  k n o w  a t  w h a t  l e v e l  e a c h  c h i l d  i s  
c a p a b l e  o f  w o r k i n g .  O n l y  w h e n  s h e  k n o w s  t h e  c a p a b i l i t i e s  
o f  c h i l d r e n  c a n  s h e  s u c c e s s f u l l y  s e t  h e r  i n s t r u c t i o n a l  
m e t h o d s  t o  m e e t  t h e  i n d i v i d u a l  n e e d s .  
T h e  w o r k  m u s t  b e  p r e s e n t e d  t o  s t i m u l a t e  t h e  
i n t e r e s t  o f  t h e  c l a s s  a s  a  w h o l e .  P e r h a p s  s h o w i n g  a  c h i l d  
w h y  h e  c a n  b e n e f i t  f r o m  a  s u b j e c t  w i l l  b e  n e c e s s a r y .  
T e a c h i n g  o n  t h e  b a s i s  t h a t  s u b j e c t s  w i l l  b e  o f  v a l u e  t o  
t h e  c h i l d  i n  e v e r y d a y  l i f e  w i l l  c h a n g e  h i s  a t t i t u d e .  W e  
c a n n o t  t a k e  i t  t o  b e  a  f a c t  t h a t  e a c h  c h i l d  u n d e r s t a n d s  
. t h i s .  V e r y  o f t e n  i t  w i l l  h a v e  t o  b e  s h o w n  h o w  t h e  m a t e -
r i a l  c a n  b e  u s e f u l  i n  h i s  e v e r y d a y  l i f e .  E v e r y  a s s i g n -
m e n t  s h o u l d  h a v e  m e a n i n g  t o  a l l  c h i l d r e n  a n d  e v e r y  c h i l d  
should be expected to complete the assignment at his own 
level of achievement. 
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Working in groups on projects can be a helpful 
method of stimulating the child's imagination. Group work 
must be well planned so as to not become a period of "play". 
Each member of the group should be expected to contribute to 
the class. An alert teacher can see which children are able 
to work well in small groups and which ones cannot. 
Class reports can be a helpful device in helping 
children gain confidence in.front of a larger group of 
children. Perhaps the shy child could start off on a 
committee or panel discussion before being placed com-
pletely on his own in front of the group. A certain amount 
of help will be needed, but each child should be expected 
to make reports in front of a group. In the primary grades 
story telling time would be an example. 
Socio-grams can help the teacher in seeing where 
a child stands with his peers. This information can be 
helpful to her in the assignment of committees, group leaders, 
etc. 
The instructional methods used by teachers should 
be such that, the children are motivated to achieve what 
they are capable of. The teacher must be willing to 
change, when the need is apparent. Whatever method used, 
the teacher must always keep in mind that each child is 
a n  i n d i v i d u a l ,  w h o  w i l l  w o r k  a t  h i s  o w n  r a t e  o f  s p e e d ,  a n d  
f i n d  s u c c e s s  w h e n  t h e  t e a c h e r  a n d  p u p i l  w o r k  t o g e t h e r .  
C l a s s r o o m  p r o c e d u r e  w i l l  b e  t h e  k e y  t o  s u c c e s s  i n  
a n y  s o u n d  g u i d a n c e  p r o g r a m .  E v e r y  t e a c h e r  w i l l  a c h i e v e  
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h e r  g o a l s  i n  t h e  m a n n e r  b e s t  s u i t e d  t o  h e r .  I f  t h e  t e a c h e r  
w i l l  a l w a y s  k e e p  i n  m i n d ,  t h a t  e a c h  g r o u p  s h e  h a s  w i l l  b e  
d i f f e r e n t  f r o m  a n y  o t h e r  p r e v i o u s  g r o u p ,  a n d  s h e  a c c e p t s  t h i s ,  
t h e n  g u i d i n g  t h e  c h i l d  w i l l  b e c o m e  e a s i e r .  T e a c h e r s  m u s t  
a c c e p t  t h e  d a i l y  v a r i a t i o n s  o f  c h i l d r e n .  T h e  t e a c h e r ' s  
s u c c e s s  o r  f a i l u r e  w i l l  d e p e n d  p r i m a r i l y  o n  h e r  a b i l i t y  
t o  a c c e p t  t h e  s i t u a t i o n  a s  i s ,  a n d  h a n d l i n g  p r o b l e m s  i n  
a c c o r d a n c e  t o  h e r  a b i l i t y .  W h e n  c h o o s i n g  m e t h o d s  a n d  p r o -
c e d u r e s  f o r  a n y  g r o u p ,  t h e  t e a c h e r  m u s t  a l w a y s  r e m e m b e r  
t h e  a b o v e  f a c t s .  S h e  m u s t  s e t  u p  h e r  p r o g r a m ,  t a k i n g  i n t o  
c o n s i d e r a t i o n  t h e  a b i l i t y  o f  h e r  c h i l d r e n ,  a n d  p r o c e e d  t o  
a c h i e v e  t h e  v e r y  m o s t  f r o m  t h a t  g r o u p .  C a p a b i l i t i e s  m u s t  b e  
c o n s i d e r e d  a t  a l l  t i m e s .  
T E S T I N G  
I n  o r d e r  t o  h e l p  c h i l d r e n  i n  s c h o o l ,  w e  m u s t  h a v e  
s o m e  m e a n s  o f  f i n d i n g  t h e i r  c h a r a c t e r i s t i c s  a n d  p o t e n -
t i a l i t i e s .  T h i s  m e a n s  t h a t  a n  e f f e c t i v e  t e s t i n g  p r o g r a m  
i s  n e c e s s a r y .  T h e  p u r p o s e  o f  t h e  t e s t i n g  p r o g r a m  s h o u l d  b e  
t o  h e l p  t h e  a d m i n i s t r a t i o n  s e e  h o w  e f f e c t i v e  t h e  e d u c a t i o n a l  
p r o g r a m  i s  i n  t h e  s c h o o l ,  a n d  t o  f i n d  w a y s  o f  i m p r o v i n g  t h e  
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program to benefit the children; to help the teachers under-
stand each child and arrange a program to meet the needs of 
each child; to help the student in understanding himself and 
finding how to improve himself; and to show parents the pro-
gress their child is making in school. 
To achieve these goals these tests will be needed. 
l. Achievement test 
The achievement test should be given with these 
points in mind: (a) to discover strength and weakness of 
children; (b) to show whether a child has the ability in 
certain academic areas; (c) to help in the grouping of 
children according to their ability in certain given sub-
jects. 
The following tests can be used: 
!£!!:. Every Pupil Tests !2.f Basic Skills -
Houghton Mifflin Company: Boston 
Metropolitan Achievement Tests - World Book 
Company: New York 
Modern School Achievement Tests - Bureau of 
Publication: Columbia University 
Stanford Achievement Tests - World Book 
Company: New York 
The above list of tests, and the lists to follow, 
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m a y  b e  h e l p f u l  i n  c h o o s i n g  t h e  t e s t  d e s i r a b l e  f o r  t h e  s c h o o l .  
T h e  f i n a l  d e c i s i o n  o n  a n y  t e s t s  t o  b e  u s e d  s h o u l d  b e  d o n e  b y  
a  c o m m i t t e e  o f  t e a c h e r s  a n d  a d m i n i s t r a t o r s .  
I f  a n  i n t e l l i g e n t  l e a r n e r  i s  t o  b e  a d e q u a t e l y  m o t i v a t e d  
h e  m u s t  k n o w  w h e r e  h e  i s  i n  h i s  w o r k
1  
h a v e  s o m e  i d e a  a s  t o  
w h e r e  h e  s h o u l d  i m p r o v e
1  
a n d  k n o w  h i s  p o s i t i o n  i n  h i s  p r o g r e s s  
t o w a r d  t h i s  g o a l .  T h e  m a i n  s o u r c e  o f  d i f f i c u l t y  i n  h a v i n g  
t e a c h e r s  a l o n e  m a k e  t h i s  a p p r a i s a l  i s  t h a t  m o s t  t e a c h e r s  d o  
n o t  h a v e  a n  a d e q u a t e  i d e a  a s  t o  w h a t  t h e  r e s u l t s  s h o u l d  b e .  
T h e r e f o r e  s t a n d a r d  a c h i e v e m e n t  t e s t s  a r e  a  n e c e s s i t y .  A  
g o o d  s t a n d a r d  t e s t  i s  o n e  w h e r e  t h e  m a t e r i a l  i s  c a r e f u l l y  
s e l e c t e d  o n  t h e  b a s i s  o f  c u r r i c u l a r  r e s e a r c h .  I n d i v i d u a l  
t e a c h e r s  w o u l d  n o t  h a v e  t h e  b a c k g r o u n d  o r  t h e  t i m e  t o  c o m p o s e  
a n  a d e q u a t e  a c h i e v e m e n t  t e s t .  
W h e n  u s i n g  t h e  a c h i e v e m e n t  t e s t  i t  m u s t  b e  k e p t  i n  
m i n d  t h a t  w e  a r e  a t t e m p t i n g  t o  m e a s u r e  s c h o l a s t i c  a t t a i n -
m e n t  i n  t h e  v a r i o u s  f i e l d s  o r  s u b j e c t s  i n  t h e  s c h o o l .  
S o m e  w i l l  b e  e a s y
1  
b u t  o t h e r  m o r e  d i f f i c u l t .  T h e  s c o r e  o f  
t h e  t e s t  w i l l  b e  h e l p f u l  o n l y  w h e n  t h e  t e a c h e r  c o m p l e t e l y  
u n d e r s t a n d s  w h a t  i s  t o  b e  m e a s u r e d .  
2 .  I n t e l l i g e n c e  t e s t s  
T h e  i n t e l l i g e n c e  t e s t s  a i d  t h e  t e a c h e r  i n  
d i s c o v e r i n g  t h e  c h i l d ' s  a b i l i t y  t o  d o  a c a d e m i c  w o r k  r e -
q u i r e d  o f  h i m  b y  t h e  s c h o o l  c u r r i c u l u m .  I t  m u s t  b e  
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remembered however, that in order to do this, the test must 
be properly administered and the results used correctly. 
These tests can be given either in groups or individually. 
Most will be given as group tests, with any doubtful re-
sults being tested individually. 
California ~ .2f. Mental Maturity - The 
Psychological Corporation: Los Angeles (Group) 
Chicago Tests 2£. Primary Mental Abilities -
Science Research Association: Chicago (Group) 
Kuhlmann - Anderson Intelligence Tests -
Educational Test Bureau: Minneapolis (Group) 
Revised Stanford - Binet Scale - Houghton 
Mifflin Company: Boston (Individual) 
3. Personality tests 
Perhaps of all the tests given, the personality 
tests will be the most difficult to obtain an accurate score. 
The test is perhaps best used in individual counseling. 
When dealing with the personality of individuals, you will 
find that children will reveal only those factors they 
choose to reveal. The list presented here will deal with 
the age group 9-14 but does not necessarily include all 
tests in this area. 
P e r s o n a l i t y  I n v e n t o r y  f . 2 ! :  C h i l d r e n  -
P s y c h o l o g i c a l  C o r p o r a t i o n :  N e w  Y o r k  
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T e a t s  o f  H o n e s t , y  - A s s o c i a t i o n  P r e s s :  N e w  Y o r k  
A s p e c t s  . 2 f  P e r s o n a l i t y  - W o r l d  B o o k  C o m p a n y :  
N e w  Y o r k  
A  T e s t  o f  P e r s o n a l i t y  A d j u s t m e n t  - A s s o c i a t i o n  
P r e s s :  N e w  Y o r k  
C a l i f o r n i a  T e s t  o f  P e r s o n a l i t y  - C a l i f o r n i a  
T e s t  B u r e a u :  L o s  A n g e l e s  ( A l l  g r a d e s )  
F o r  p r i m a r y  g r a d e s  a  r e a d i n g  r e a d i n e s s  t e s t  m a y  b e  
h e l p f u l  i n  d e t e r m i n i n g  t h e  c h i l d ' s  r e a d i n e s s  t o  r e a d .  
M e n t a l  a g e  i s  a  f a c t o r  b u t  b y  n o  m e a n s  i s  i t  t h e  c o n c l u s i v e  
a n s w e r  t o  t h e  p r o b l e m .  T h e s e  t e s t s  a r e  a v a i l a b l e :  
G a t e s  R e a d i n g  R e a d i n e s s  ~ - B u r e a u  o f  
P u b l i c a t i o n s :  C o l u m b i a  U n i v e r s i t y ,  N e w  Y o r k  
~ W a g e n e n  R e a d i n g  R e a d i n e s s  T e s t s  - E d u c a -
t i o n a l  T e s t  B u r e a u :  M i n n e a p o l i s ,  ? l i n n .  
T h e  t e s t i n g  p r o g r a m  i n  t h e  s c h o o l  c a n  b e  v e r y  i m p o r -
t a n t  w h e n  t h e  t e a c h e r s  u n d e r s t a n d  h o w  t o  u s e  a n d  i n t e r p r e t  
t h e  r e s u l t s .  T h e  t e s t s  I  h a v e  l i s t e d  a r e  n o t  t h e  o n l y  o n e s  
t h e  t e a c h e r s  i n  t h e  s c h o o l  c a n  u s e .  T h e y  a r e  o n l y  a  
42 
suggested list. Many tests used by the teacher will be 
teacher made. When this is the case, the teacher must 
remember that her tests are to be constructed in such a manner 
so as to meet the needs of the members in her particular 
group. She may find that she wishes to change the tests she 
uses from time to time. 
All these various methods of appraisal are essential 
for effective teaching, and even more so, for effective 
learning. They point out the objectives and make them 
clear by showing the goals to both teacher and student. 
They give partial knowledge of progress in reaching the 
goals. They help in locating difficulties for both teacher 
and pupil. When used correctly they are also a profitable 
educational experience. 
The validity of tests will probably always be a 
controversial subject. Teachers will always find them 
helpful when used in the proper way. Do not expect them to 
be the final analysis of the individual. Whenever the test 
results are doubtful then it is time to test again and try 
to obtain the most accurate result possible. Even by using 
the best tests available, we cannot predict individual 
behavior in complex learning situations with great accuracy. 
Test scores seldom over-estimate, but do occasionally 
under-estimate the ability of the child. When using the 
results of tests we must remember this, and be sure that 
4 3  
t h e  r e s u l t s  o f  a  t e s t  w i l l  n o t  b e  t h e  f i n a l  s o l u t i o n  t o  a n y  
g i v e n  p r o b l e m .  
C O U N S E L I N G  
C o u n s e l i n g  i s  p e r h a p s  t h e  m o s t  i m p o r t a n t  p h a s e  o f  
t h e  g u i d a n c e  p r o g r a m .  A  t e a c h e r  w i l l  f i n d  t h a t  a  g r e a t  
d e a l  o f  h e r  t i m e  w i l l  b e  s p e n t  i n  h e l p i n g  c h i l d r e n  a d j u s t  
t o  s i t u a t i o n s  a r i s i n g  i n  t h e  c l a s s r o o m .  T h e  m a j o r i t y  o f  
t h e  c o u n s e l i n g  s h o u l d  b e  d o n e  b y  t h e  t e a c h e r  i n  t h e  c l a s s -
r o o m .  A  g r e a t  d e a l  o f  i t  w i l l  b e  g r o u p  c o u n s e l i n g .  C l a s s  
d i s c u s s i o n s  o n  p e r s o n a l  a p p e a r a n c e
1  
b e h a v i o r
1  
s c h o o l  p r o b -
l e m s  a n d  m a n y  o t h e r s  a r e  f o r m s  o f  c o u n s e l i n g .  T h e  o b j e c -
t i v e  o f  c o u n s e l i n g  s h o u l d  b e  t h a t  o f  a s s i s t i n g  t h e  s t u d e n t  
t o  h e l p  h i m s e l f  a d j u s t  t o  s i t u a t i o n s  t h a t  a r i s e .  
W h e n  s p e a k i n g  o f  c o u n s e l i n g  i t  d o e s  n o t  n e c e s s a r i l y  
m e a n  t h a t  w e  c o u n s e l  c h i l d r e n  o n l y  w h e n  p r o b l e m s  a r i s e .  
I t  i s  a  c o n t i n u o u s  t h i n g  d o n e  a t  a l l  t i m e s  w i t h  t h e  i d e a  
i n  m i n d  t o  p r e v e n t  c e r t a i n  u n f o r t u n a t e  s i t u a t i o n s  f r o m  
a r i s i n g .  
A  c e r t a i n  a m o u n t  o f  t i m e  w i l l  n e e d  t o  b e  s e t  a s i d e  
b y  t h e  t e a c h e r  t o  d o  i n d i v i d u a l  c o u n s e l i n g  o f  s t u d e n t s  i n  
t h e  c l a s s r o o m .  N e a r l y  a l l  c h i l d r e n  a t  o n e  t i m e  o r  a n o t h e r  
d u r i n g  t h e  y e a r  w i l l . h a v e  a  p r o b l e m  w i t h  w h i c h  t h e y  w i l l  
n e e d  i n d i v i d u a l  h e l p .  E a c h  t e a c h e r  s h o u l d  s e e  t o  i t  t h a t  
s h e  h a s  t h e  o p p o r t u n i t y  t o  m e e t  w i t h  e a c h  i n d i v i d u a l  c h i l d  
for some type of counseling as often as possible. The free 
period a day we now have could be used in many instances. 
To do a good job of counseling, the teacher will 
need to make preparation in advance. Things she should 
consider are (1) background of the child, {2) family, (3) 
health, {4) interests and (5) scholastic ability. These 
can be found in the cumulative record folders. Discussing 
the problem with the administrator may be helpful. Also 
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if the child's previous teacher can be reached, she may 
give some helpful information. The better the organization, 
the better is the chance for successful counseling. 
Following are suggestions which may be helpful when inter-
viewing a student. 
1. Help the child to be at ease. Be friendly. 
Talk about topics of mutual interest. 
2. Be sincere. Try to understand the child. Let 
him talk. 
3. Use a variety of approaches. Let the child set 
the pace. Follow his every lead. 
4. Try to find the real problem. Encourage the 
child to talk freely. Observe his expression 
when key points are inserted. 
5. Try not to let the interview lag. Be on the 
lookout for answers to certain questions. 
6. Be sure that your own feelings or attitudes do 
not enter into the picture when they are not 
needed. Don't pry. 
7. Close the interview with either a plan to follow 
or arrangements for more help. 
T h e r e  a r e  m a n y  f a c t s  t h a t  c a n  b e  o b t a i n e d  f r o m  
i n t e r v i e w i n g  c h i l d r e n .  T h e  a b o v e  s u g g e s t i o n s  m a y  b e  u s e d  
t o  b e t t e r  u n d e r s t a n d  t h e  c h i l d  a n d  h i s  r e a c t i o n s  a t  s c h o o l .  
W h e n  s p e c i a l  h e l p  i s  n e e d e d ,  f o r  c e r t a i n  p r o b l e m s  
w h i c h  c o n f r o n t s  t h e  c l a s s r o o m  t e a c h e r ,  t h e n  a  s p e c i a l i s t  
s h o u l d  b e  c a l l e d  i n .  T h i s  s h o u l d  b e  t a k e n  u p  w i t h  t h e  
a d m i n i s t r a t o r  a n d  a  p r o g r a m  w o r k e d  o u t  t o  h e l p  w i t h  t h e s e  
s p e c i a l  c a s e s .  T o  h e l p  i n  t h i s  s i t u a t i o n  a  r e c o r d  k e p t  b y  
t h e  t e a c h e r  c a n  b e  o f  g r e a t  a s s i s t a n c e  t o  t h e  s p e c i a l i s t .  
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S u c h  i t e m s  a s  h i s  b e h a v i o r  p a t t e r n s ,  h i s  c l a s s  s t a t u s  a n d  
h i s  g e n e r a l  a t t i t u d e ,  a r e  o f  v a l u e  t o  a  s p e c i a l l y  t r a i n e d  
p e r s o n .  I t  w i l l  s e l d o m  b e  t h a t  a  c l a s s r o o m  t e a c h e r  h a s  o v e r  
t h r e e  o r  f o u r  c h i l d r e n  w h o  r e q u i r e  t h i s  s p e c i a l  h e l p .  H o w -
e v e r  w h e n  t h e  n e e d  i s  t h e r e  t h i s  s p e c i a l i s t  s h o u l d  b e  o b t a i n e d .  
T h e  c o u n t y  o f f i c e  h a s  s u c h  s p e c i a l i s t s  w h o  a r e  a v a i l a b l e  
w h e n  r e q u e s t e d  b y  t h e  s c h o o l .  
I n  o r d e r  t h a t  a  s o u n d  j o b  o f  c o u n s e l i n g  c a n  b e  d o n e  
s o m e  b a s i c  e l e m e n t s  a r e  n e e d e d .  T h e s e  a r e :  
1 .  F a m i l y  b a c k g r o u n d ,  h o m e  a n d  n e i g h b o r h o o d  
e n v i r o n m e n t  
2 .  S c h o l a s t i c  a c h i e v e m e n t  
3 .  R e s u l t s  o f  i n t e l l i g e n c e ,  a c h i e v e m e n t  a n d  
a p t i t u d e  t e s t s  
4 .  R e s u l t  o f  p e r s o n a l i t y  a n d  i n t e r e s t  i n v e n t o r i e s  
5 .  A  h e a l t h  h i s t o r y  
6 .  C o - c u r r i c u l a r  a n d  l e i s u r e  t i m e  a c t i v i t i e s  a n d  
h o b b i e s  
7. Work experiences and other significant non-
school activities 
s. Facts about leadership positions in and out of 
school 
9. Anecdotal records or other teacher comments will 
contribute to a better understanding of pupils 
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Counseling will take a considerable amount of 
planning. Often the interview does not go as the teacher 
expected. A problem which seemed large may disappear 
completely when examined; a problem which seemed so minor 
may "skyrocket". The outcome is never known until after the 
counseling process has begun. 
Not just any relation between teacher and student 
will produce desirable changes in behavior. The relation 
must follow sound principles and procedures and must oper-
ate within the framework of sound beliefs about how human 
nature may be affected by the face to face relations. The 
counseling process is characterized by several attributes 
upon which its effectiveness depends. We can not single out 
any one of these characteristics as being more important 
than any other. If all are not considered the counseling 
service can be seriously hampered. 
The forms which follow will be helpful in counseling: 
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P e r s o n a l i t y  ~ I n t e r e s t  I n v e n t o r y  
D a t e  G r a d e  T e a c h e r  
-~~~~~~~~~---
T e  r m  S t u d e n t ' s  N a m e  
--~~~~~~~~--~~~-
C h e c k  t h e  a c t i v i t i e s  p a r t i c i p a t e d  i n :  
S C H O O L  A C T I V I T I E S  
F o o t b a l l  
- - -
B a s k e t b a l l  
- - - -
T r a c k  
- - -
B a s e b a l l  
- - -
I n d i v i d u a l  A c t i v i t i e s  
- - -
S o f t b a l l  
- - -
S C H O O L  S U B J E C T S  
T h o s e  L i k e d  
R E A D I N G  M A T E R I A L S  
B o o k s  -~~~ 
_ _ _ _  F o l k  D a n c i n g  
A u d i o - V i s u a l  C l u b  
- - -
_ _  _ _ , L i b r a r y  
B a n d  
- - -
O r c h e s t r a  
- - -
E q u i p m e n t  M a n a g e r  
- - -
T h o s e  D i s l i k e d  
B o o k s  - ~ ! 2 . £  D i s l i k e  
Magazines 
Ones You Like 
---
PERSONAL HABITS 
Hobbies 
Your Best Friends 
------
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Newspapers 
Name The Ones You Read 
Types of Movies .2.!: !Y, Programs 
You Like 
People ~ Dislike 
Vacation - Activities 
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~ ~ I n v e n t o r y  
D a t e  G r · a d e  I n t e r v i e w e r  
-----~~~~----~~ 
S c h o o l  S t u d e n t ' s  N a m e  
--~~---~---------
C h e c k  S t a t e m e n t s  W h i c h  A p p l y  T o  T h e  H o m e  S i t u a t i o n .  
P a r e n t s  a r e  h a p p y  
- - -
B r o k e n  h o m e  
- - -
G r a n d m o t h e r  o r  G r a n d f a t h e r  l i v e  i n  t h e  h o m e  
- - -
- - -
O n e  p a r e n t  o v e r l y  s t r i c t  w i t h  c h i l d  
_ _ _ _ _  P a r e n t  r e j e c t  t h e  c h i l d  
P a r e n t s  a r e  n o t  c o n c e r n e d  w i t h  c h i l d ' s  b e h a v i o r  
- - -
F a t h e r  i s  n e v e r  h o m e  w h e n  c h i l d  i s  h o m e  
- - -
M o t h e r  w o r k s  
- - -
P a r e n t s  d o  n o t  s p e a k  E n g l i s h  
- - -
C h i l d  h a s  n o  h o m e  j o b s  
- - -
C h i l d  s h o w s  n o  r e s p e c t  f o r  M o t h e r  
- - -
C h i l d  h a s  n o  p l a y m a t e s  o f  s a m e  a g e  n e a r  h i s  h o m e  
- - -
C h i l d  i s  e n  o n l y  c h i l d  
- - -
C h i l d  d o e s  n o t  g e t  a l o n g  w i t h  b r o t h e r s  a n d / o r  s i s t e r s  
- - -
C h i l d  d o e s  n o t  h a v e  a  r o o m  o f  h i s  o w n  
- - -
C h i l d ' s  d i e t  i s  u n b a l a n c e d  
- - -
T h e  h o m e  i s  u n t i d y  
- - -
T h e  h o m e  d o e s  n o t  h a v e  r a d i o  o r  t e l e v i s i o n  
- - -
T h e  h o m e  d o e s  n o t  h a v e  m a g a z i n e s  o r  n e w s p a p e r s  
- - -
T h e  h o m e  f a c i l i t i e s  a r e  i n - a d e q u a t e  
- - -
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Health Inventory 
PHYSICAL 
Date of physical examination 
-------------------------Height ____ _ Hearing ________ _ 
Weight ____ _ Speech 
------
Vision 
------
Childhood Diseases 
Vacinations or Inoculations 
--------
Personal Health Habits - Check ones that apply. 
Neatness 
Clothing. _________ ~--- Combs hair 
-------------~ 
De sk Nails 
------------------- ----------------
Person Hankerchief 
----------------- ---------------
Nutrition Posture 
Eats Hot Lunch 
-------
Good ----------------~----
Eats Cold Lunch 
------
Needs Help 
------------------
Eating Problem 
-------
Seems Tired 
-------------
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E M O T I O N A L  - C h e c k  o n e s  t h a t  a p p l y  
B i t e s  N a i l , s  _ _ _ _ _ _ _  _  
S t a b l e  
---------~----------
T e m p e r  
~---------~-
T e n s i o n s  
---------~~-------
C h e e r f u l  
L a c k s  C o n f i d e n c e  
- - - - - - - - - - - - -
- - - - - - -
C r i e s  E a s i l y  _ _ _ _ _ _ _ _ _ _ _  _  
N e r v o u s  
---------~~--------
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Permanent Record ~ 
The following should be a part of the permanent 
record folder. This material will be helpful when counseling 
a child. 
1. Full name and nickname 
2. Home address and telephone number 
3. Birthdate, place and means to verify this 
4. Number of brothers and sisters in order, by age 
5. Parents or guardians name, ages and occupations 
6. Date entered school 
7. Previous schools attended 
8. Name of family physician and telephone number 
9. If both parents work an address and phone number 
in case of illness or emergency. 
10. Test Data -
a) Name of test 
b) Form 
c) Chronological age 
d) Mental age 
e) I.Q.. 
f) Date given 
g) Placed on one card with results of all tests 
given 
11. Photograph 
12. Teacher comments and observations 
13. Report card 
14. Health card 
15. Any other material you feel might be helpful 
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S o c i a l  N e e d s  . Q f  C h i l d r e n  
N a m e  D a t e  T e a c h e r  
----~~~~~----
A n s w e r  t h e  f o l l o w i n g  q u e s t i o n s - - ( B y  s t u d e n t s )  
1 .  W h i c h  b o y s  o r  g i r l s  g e t  a l o n g  b e s t  w i t h  o t h e r s  i n  t h e  c l a s s ?  
2 .  W h i c h  b o y  o r  g i r l  d o  y o u  t h i n k  n e e d s  t h e  f r i e n d s h i p  o f  
o t h e r s ?  
3 .  W h i c h  c h i l d  s m i l e s  a t  e v e r y o n e ?  
4 .  W h i c h  c h i l d r e n  a r e  g r o u c h y ?  
5 .  W h o  a r e  t h e  l e a s t  h e l p f u l  o n e s ?  
6 .  W h o  a r e  t h e  m o s t  h e l p f u l  o n e s  i n  t h e  r o o m ?  
7. Which one fights a great deal? 
8. Who are the ones who tease? 
9. Who is the best liked in the room? 
10. Who is the most honest and trustworthy? 
11. Which boy or girl is especially good at sports or out-
door activities? 
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12. Which boy or girl is thoughtful of others in the school? 
13. Which boy or girl do you think is to shy? 
F I L M S  
T h e s e  f i l m s  w i l l  b e  h e l p f u l  t o  t h e  t e a c h e r  a n d  h e r  
c l a s s  i n  g r o u p  c o u n s e l i n g .  
5 5  
H o w  F r i e n d l f  A r e  Y o u .  ( f o r  i n t e r m e d i a t e  g r a d e s  a n d  j u n i o r  
h i g h  s c h o o l  l 6 M M ; - i o u n d
1  
1 0  m i n u t e .  C o r o n e t  F i l m s ,  C h i c a g o ,  
1 9 5 1 .  T h i s  p i c t u r e  p r e s e n t s  s o m e  o f  t h e  v a l u e s  o f  b e i n g  
f r i e n d l y  a n d  e n c o u r a g e s  t h e  b r o a d e n i n g  o f  o n e ' s  r a n g e  o f  
f r i e n d s  t h r o u g h  g e n e r o s i t y ,  c o n s i d e r a t i o n ,  a n d  a  s i n c e r e  
i n t e r e s t  i n  o t h e r  p e o p l e .  
T h e  F u n  O f  M a k i n g  F r i e n d s .  ( f o r  k i n d e r g a r t e n ,  p r i m a r y ,  
8 i i d  i n t e r m e d i a t e  g r a d e s ) ,  1 6 M M ,  s o u n d ,  1 0  m i n u t e ,  C o r o n e t  
F i l m s ,  C h i c a g o ,  1 9 5 1 .  T h i s  f i l m  h e l p s  t e a c h e r s  o f  y o u n g  
c h i l d r e n  g u i d e  t h e m  t o  a  r e a l i z a t i o n  o f  w h a t  f r i e n d s  a r e  
a n d  h o w  e a s y  i t  i s  t o  b e  f r i e n d l y .  
T h e  O u t s i d e r .  D i s c u s s i o n  P r o b l e m s  i n  G r o u p  L i v i n g  S e r i e s  
" { 1 ' 0 r  g r a d e s  5  t o  9 ) ,  1 6 M M ,  s o u n d ,  1 1  m i n u t e ,  Y o u n g  
A m e r i c a n  F i l m s ,  I n c . ,  N e w  Y o r k ,  1 9 5 1 .  T h i s  f i l m  p r e s e n t s  
t h e  p r o b l e m  o f  a  g i r l  w h o  f e e l s  r e j e c t e d  b y  t h e  g r o u p  a n d  
l e a v e s  t h e  s i t u a t i o n  o p e n  f o r  c l a s s  d i s c u s s i o n .  
O t h e r  P e o p l e s  P r o p e r t y .  D i s c u s s i o n  P r o b l e m s  i n  G r o u p  
L i v i n g  S e r i e s  ( f o r  g r a d e s  5  t o  9 ) ,  1 6 M M ,  s o u n d ,  1 1  m i n u t e ,  
Y o u n g  A m e r i c a  F i l m s ,  I n c . ,  N e w  Y o r k ,  1 9 5 1 .  T h i s  f i l m  
p r e s e n t s  a  s i t u a t i o n  i n  w h i c h  a  b o y  b e c o m e s  a n g r y  b e c a u s e  
h e  i s  k e p t  a f t e r  s c h o o l  a n d  t r i e s  t o  g e t  r e v e n g e .  I t  
o f f e r s  n o  r e a d y  m a d e  s o l u t i o n  b u t  l e a v e s  a  p r o b l e m  t o  b e  
d i s c u s s e d  b y  s t u d e n t s .  
W a y s  T o  S e t t l e  D i s p u t e s .  ( f o r  p r i m a r y  a n d  i n t e r m e d i a t e  
g r a d e ' S T ,  1 6 M M ,  s o u n d ,  f o  m i n u t e ,  C o r o n e t  F i l m s ,  C h i c a g o ,  
1 9 5 0 .  T h i s  f i l m  s u g g e s t s  c o m p r o m i s e  a s  o n e  o f  t h e  s i m p l e  
w a y s  t o  p r e v e n t  a n d  s e t t l e  d i s a g r e e m e n t s .  O t h e r  w a y s  a r e  
p r e s e n t e d  a s  a  g u i d e  f o r  s t u d e n t s  t o  f o l l o w  w h i l e  m a i n -
t a i n i n g  a  c o - o p e r a t i v e  a t t i t u d e  o n  t h e  p a r t  o f  b o t h  p a r t i e s .  
! ! . Q : !  Honest~~ ( f o r  i n t e r m e d i a t e  g r a d e s  a n d  j u n i o r  h i g h ) ,  
56 
16MM, sound,13 minute, Coronet Films, Chicago, 1950. This 
film deals with some of the deeper aspects of honesty and 
suggests ways in which a person may apply the test of honesty 
to his thoughts and actions. 
Cheating. Discussion Problems in Group Living Series (for 
grades 5 to 9), 16MM, sound, 11 minute, Young America Films, 
Inc., New York, 1951. Gives students an insight into a life 
problem and brings it out into the open for discussion with-
out suggesting a ready-made solution. 
Science and Sufierstition. (for intermediate, jumior, and 
senior hrgh sc ool), 16MM, sound, 11 minute, Coronet Films, 
Chicago, 1947. The students in this picture prove that 
superstitions about the groundhog, the rabbit's foot, and 
other such things are inaccurate. They base their conclu-
sions on research and experimental evidence. 
Beginnin_g_ Responsibilitz: Taking Care Of Things (for pre-
school and primary grades), i6MM, sound;-10 minute, Coronet 
Films, Chicago, 1951. This film explains how and why 
children should care for their possessions at home and at 
school. It shows the importance of having definite places 
to keep things, of putting articles back where they belong, 
of cleaning up after play time, and storing and handling 
things properly to prevent accidents or damage. 
Developing Res~onsibilities. (for primary, intermediate, 
and junior hig school), 16MM, sound, 10 minute, Coronet Films, 
Chicago, 1948. This story is of a boy and a dog, teaches 
that although responsibilities often entails hard work, 
difficult decisions, and missing out on some fun, the rewards 
more than compensate. 
How To Co-operate. (for intermediate grades and junior high 
schoOi'), 16MM, sound, 10 minute, Coronet Films, Chicago, 1950. 
From this film students learn what co•operation is, the value 
to be derived from it, and some of the situations where co-
operation is most necessary. 
~To Good Habits. (for primary, intermediate, and junior 
high SC'h.OO!T, 16'MM, sound, 10 minute, Coronet Films, Chicago, 
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1 9 5 0 .  T h r o u g h  r e a l ,  c l e a r l y  u n d e r s t a n d a b l e  s i t u a t i o n s  t h i s  
f i l m  d e m o n s t r a t e s  h o w  t o  s u b s t i t u t e  g o o d  h a b i t s  f o r  b a d  o n e s  
a n d  m o t i v a t e s  s t u d e n t s  t o  b u i l d  g o o d  h a b i t s  o f  t h e i r  o w n .  
L e t • s  P g a y  F a i r .  ( f o r  p r i m a r y ,  i n t e r m e d i a t e ,  a n d  j u n i o r  
h i g h  s c  o o l T ; " " I ' 6 M M ,  s o u n d ,  1 0  m i n u t e .  C o r o n e t  F i l m s ,  C h i c a g o ,  
1 9 4 9 .  T w o  b r o t h e r s  d i s c o v e r  t h a t  s h a r i n g ,  t a k i n g  t u r n s ,  
o b e y i n g  r u l e s ,  r e s p e c t i n g  t h e  p r o p e r t y  o f  o t h e r s ,  a n d  b e i n g  
c o n s i d e r a t e  o f  t h e  f e e l i n g s  o f  o t h e r s  a r e  s o m e  o f  t h e  b a s i c  
e l e m e n t s  o f  f a i r  p l a y .  
G o o d  S p o r t s m a n s h i p .  ( f o r  i n t e r m e d i a t e  a n d  j u n i o r  h i g h  s c h o o l } ,  
! 6 ' M M ' ,  s o u n d ,  1 0  m i n u t e ,  C o r o n e t  F i l m s ,  C h i c a g o ,  1 9 5 0 .  
T h r o u g h  l i v e l y  s t o r y  s i t u a t i o n s ,  t h i s  f i l m  c l e a r l y  d e m o n s t r a t e s  
t h e  i m p o r t a n c e  o f  s p o r t s m a n s h i p  i n  a l l  p h a s e s  o f  d a i l y  
l i v i n g .  
L e t ' s  S h a r e  W i t h  O t h e r s .  
1 6  m i n u t e ,  C o r o n e t  F i l m s ,  
a r e  s h o w n  i n  t h i s  f i l m  t o  
v a l u e s  a n d  p l e a s u r e s  t h a t  
( f o r  p r i m a r y  g r a d e s )  1 6 M M
1  
s o u n d ,  
C h i c a g o  1 9 5 0 .  V a r i o u s  e x a m p l e s  
d e m o n s t r a t e  t o  c h i l d r e n  t h e  n e w  
c o m e  w i t h  s h a r i n g .  
T h e  H o u s e  I  L i v e  I n .  ( f o r  e l e m e n t a r y ,  j u n i o r  a n d  s e n i o r  
E J . g h  schoo!)~MM;" s o u n d ,  1 1  m i n u t e ,  Y o u n g  A m e r i c a  F i l m s ,  
I n c . ,  N e w  Y o r k ,  1 9 4 7 .  T h i s  f i l m  s t a r s  F r a n k  S i n a t r a  i n  a  
p l e a  f o r  r a c i a l  a n d  r e l i g i o u s  t o l e r a n c e  a s  h e  t a l k s  t o  a  
g r o u p  o f  b o y s  w h o  t h o u g h t l e s s l y  h a v e  s t a r t e d  t o  p e r s e c u t e  a  
b o y  o f  a n o t h e r  r e l i g i o u s  g r o u p .  
~ D h y  Courte~. ( F o r  i n t e r m e d i a t e  g r a d e s  a n d  j u n i o r  
h i g h  s c  o o l s )  1 6  ,  s o u n d ,  1 0  m i n u t e ,  C o r o n e t  F i l m s ,  C h i c a g o ,  
1 9 4 8 .  T h i s  f i l m  s h o w s  a  s c h o o l  e x h i b i t  o f  p u p i l ' s  w o r k  o n  
c o u r t e s y .  I t  d e a l s  w i t h  w r i t t e n  i n v i t a t i o n s ,  a c c e p t a n c e s ,  
r e g r e t s ,  p r o p e r  i n t r o d u c t i o n s ,  t e l e p h o n e  m a n n e r s ,  a n d  t h e  u s e  
o f  p o l i t e  p h r a s e s  i n  e v e r y d a y  s i t u a t i o n s .  
G o o d  T a b l e  M a n n e r s .  ( f o r  i n t e r m e d i a t e  g r a d e s  a n d  j u n i o r  
h i g h  s c h o o l )  1 6 M M ,  s o u n d ,  1 0  m i n u t e ,  C o r o n e t  F i l m ,  C h i c a g o ,  
1 9 5 1 .  T h i s  f i l m  s t r e s s e s  t h e  p o i n t  t h a t  g o o d  t a b l e  m a n n e r s  
d e p e n d  p r i m a r i l y  o n  a t t i t u d e .  I t  s h o w s  a  f o u r t e e n  y e a r  o l d  
b o y  b r o u g h t  f a c e - t o - f a c e  w i t h  h i m s e l f  a s  a  y o u n g  m a n  o f  
t w e n t y - o n e  e n t e r i n g  a n  a d u l t  w o r l d  i n  w h i c h  h e  i s  c o n s t a n t l y  
c o n c e r n e d  w i t h  m a k i n g  a  g o o d  i m p r e s s i o n .  
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Parties Are Fun. (for primary and intermediate grades), 
!6MM, sound,""'IC5' minute, Coronet Films, Chicago, 1950. This 
film gives an understanding of the work involved in planning 
and preparing for a party and offers guidance in accepted 
standards for party behavior among students of the lower 
grades. 
Appreciatin~Our Parents. (for primary and intermediate 
grades), 1~ , sound, 16 minute, Coronet Films, Chicago, 
1950. This film helps to promote a more genuine appreci-
ation of parents and the sacrifices they make, to establish 
attitudes of respect and affection for mothers and fathers, 
and to give boys and girls an insight into their own role 
in the parent-child relationship. 
Familz !4.f.!· (for junior and senior high school), 16MM, 
sound, 10 minute, Coronet Films, Chicago, 1948. This 
picture outlines a program for achieving happiness in the 
f~~ily through good management of schedules, responsibil-
ities, privileges, and finances. 
Family Teamwork. (for elementary, junior and senior high 
sChool), 16MM, sound, 18 minute, Frith Films, Hollywood, 
Calif., 1947. This portrays a family in which there is 
affection, understanding, and co-operation, and in which 
parents and children share both home and outside activities. 
Patta Garman, Little Hel~er. (for elementary grades), 16MM, 
soun , 11 minute, Frith 11ms, Hollywood, Calif., 1946. 
This portrays a self-reliant and helpful little girl in her 
relationships with her family on the farm. 
Sharing~~~· {for junior and senior high school), 
16MM, sound, 10 minute, Coronet Films, Chicago, 1949. This 
film shows the importance of co-operation in the home and 
offers some good suggestions for improved family living. 
Your Fam.11~. (for primary and intermediate grades), 
16ml, soun 1 10 minute, Coronet Films, Chicago1 1948. 
This is a delightful story of a happy family in which there 
is mutual understanding and acceptance of responsibility. 
F I L M  S T R I P S  
_ _ _  . . . . . .  
( C o n d u c t  f o r  b e h a v i o r  s e r i e s  i n t e r m e d i a t e  g r a d e s ) ,  
C o l o r e d ,  2 7  f r a m e s  i n  e a c h  f i l m  s t r i p ,  C u r r i c u l u m  F i l m s ,  
N e w  Y o r k ,  1 9 5 0 .  T h i s  s e r i e s  i n c l u d e s  t h e s e  t i t l e s :  
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I n  S c h o o l t  S h o w s  a  n o r m a l  c l a s s  i n  w h i c h  t h e  c h i l d r e n  a r e  
n e a t ,  q u i e t  a n d  o r d e r l y  w h e n  t h e  t e a c h e r  i s  o u t  o f  t h e  r o o m ,  
w h e n  t h e r e  i s  a  v i s i t o r ,  d u r i n g  m o r n i n g  m i l k  t i m e  a n d  w h i l e  
p a s s i n g  t h r o u g h  t h e  h a l l s  •  
. Q a  ~ P l a y g r o u n d :  S h o w s  h o w  c h i l d r e n  o b s e r v e  t h e  r u l e s  o f  
s a f e t y ,  s h a r e  t h e  p l a y g r o u n d  e q u i p m e n t  a n d  p l a y  f a i r .  
O n  T h e  S t r e e t :  D e p e c t s  t h e  c o n s i d e r a t i o n  o f  a  b o y  f o r  h i s  
s m a r r - s i s t e r ,  M o t h e r ,  a  b l i n d  m a n ,  a n d  a  w o m a n  w i t h  m a n y  
p a c k a g e s .  
V i s i t i n '  F r i e n d s :  I n t r o d u c e s  t h e  r u d i m e n t s  o f  p o l i t e  b e -
h a v i o r  o r  b o t h  g u e s t s  a n d  h o s t s .  
T r a v e l l i n g :  I l l u s t r a t e s  p o l i t n e s s  a n d  c o n s i d e r a t i o n  o n  
t r a i n  a n d  b u s  t r i p s .  
S h o p p i n g :  D e m o n s t r a t e s  c o u r t e s y  a n d  c o n s i d e r a t i o n  w h e n  
s h o p p i n g  i n  a  c l o t h i n g  s t o r e ,  f r u i t  s t o r e ,  a n d  c a n d y  s t o r e .  
A t  ~: P i c t u r e s  t w o  c h i l d r e n  h e l p i n g  t h e i r  M o t h e r  k e e p  
t h e  h o m e  c l e a n  a n d  n e a t ,  t a k i n g  c a r e  o f  t h e i r  o w n  c l o t h e s  
a n d  t o y s ,  s h o w i n g  c o n s i d e r a t i o n  f o r  t h e  b a b y ,  a n d  b e i n g  
c a r e f u l  n o t  t o  d i s t u r b  t h e i r  f a t h e r  w h e n  h e  i s  b u s y .  
! E .  P u b l i c  B u i l d i n g s ;  S h o w s  t h o u g h t f u l n e s s  a n d  r e s p e c t  f o r  
p r o p e r t y  i n  t h e  l i b r a r y ,  t h e  m u s e u m ,  a n d  t h e  t h e a t e r .  
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W i n f r e d  E r v i n  D e t j e n  a n d  M a r y  F o r d  D e t j e n ,  
E l e m e n t a r y  S c h o o l  G u i d a n c e  ( N e w  Y o r k :  M c G r a w  H i l l  B o o k  C o . ,  
I n c . ,  1 9 5 2 ) ,  p p .  6 2 - 2 4 3  p a s s i n  
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IN-SERVICE PROGRAM 
In-service education should be planned to meet the 
needs of the school staff so as to improve guidance skills 
and techniques. Good guidance practices do not come about 
by chance. There must be careful planning by the adminis-
tration concerning the "how", and the "when", to inaugurate 
• 
the program. Many factors will be involved in the in-service 
training program. These must be considered: 
l. Determine the right time to begin the program. 
2. Know and understand the background of the staff. 
3. Choose group leaders who show an interest in 
guidance work. 
4. Make the program a co-operative effort of the 
majority of the staff and not administration 
only, if it is to succeed. 
5. Use as many local sources as possible before 
obtaining outside help. 
6. Organize in a continuous manner, not only for a 
six week period. 
7. Inform those who are a part of the program as to 
what is expected of them. 
8. Have leadership under the direct control of the 
administrator. 
9. Provide continuous evaluation for the program. 
10. Obtain resource people when needed. 
Even though the in-service program is desirable, it 
does not necessarily mean that it will be readily accepted. 
Teachers may feel that they are already overloaded with work. 
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S o m e  m a y  h a v e  h a d  p r e v i o u s  e x p e r i e n c e s  a l o n g  t h i s  l i n e  w h i c h  
e n d e d  i n  t u r m o i l  a n d  t h e r e f o r e  w a n t  n o  p a r t  o f  t h i s  t y p e  o f  
p r o g r a m .  R e g a r d l e s s  o f  h o w  t h e  p r o g r a m  l s  i n t r o d u c e d ,  i t  
m u s t  b e  r e m e m b e r e d ,  t h a t  t h e  a d m i n i s t r a t i o n  m u s t  m a k e  c a r e f u l  
p l a n s  a n d  g i v e  c o n t i n u o u s  l e a d e r s h i p ,  i f  t h e  p r o g r a m  i s  t o  
h a v e  a n y  s u c c e s s .  
T h e  i n - s e r v i c e  p r o g r a m  c a n  d o  m a n y  t h i n g s  f o r  t h e  
s t a f f  w h e n  o r g a n i z e d  p r o p e r l y .  T h e  s u g g e s t i o n s  w h i c h  
f o l l o w  w i l l  g i v e  s o m e  f e a t u r e s  o f  t h e  p r o g r a m  t o  b e  u s e d .  
T e a c h e r s  w i l l  w a n t  t o  a d d  s o m e  o t h e r s  a s  t h e  p r o g r a m  p r o g -
r e s s e s .  
1 .  T e a c h e r s  m e e t i n g  
T h e  t e a c h e r s  m e e t i n g  c a n  b e  a n  e f f e c t i v e  m e a n s  
o f  i n - s e r v i c e  t r a i n i n g  w h e n  u s e d  c o r r e c t l y .  M a n y  t e a c h e r s  
a r e  d i s s a t i s f i e d  b e c a u s e  t h e  m e e t i n g  i s  a l l  a d m i n i s t r a t o r  
a n d  n o  t e a c h e r  p a r t i c i p a t i o n .  S o m e  s u g g e s t i o n s  a r e :  
a )  M a k e  t h e  p l a n n i n g  o f  t h e s e  m e e t i n g s  t h e  
r e s p o n s i b i l i t y  o f  a  c o m m i t t e e  r e p r e s e n t -
i n g  t h e  v a r i o u s  l e v e l s  a n d  s e c t i o n s  o f  t h e  
f a c u l t y .  
b )  H a v e  m e e t i n g s  p r o v i d e  g r o u p  e x p e r i e n c e s  n e e d e d  
t o  c a r r y  f o r w a r d  a n  o f f i c i a l  p r o g r a m  o f  t h e  
s c h o o l .  
c )  F u r n i s h  t e a c h e r s  w i t h  b a c k g r o u n d  m a t e r i a l s  o n  
m a t t e r s  w h i c h  a r e  t o  b e  d i s c u s s e d  b e f o r e  
t e a c h e r s  m e e t i n g .  
d )  H a v e  w o r k  d o n e  a t  m e e t i n g s  e v a l u a t e d  b y  a l l ,  
a n d  t h e n  i t  s h o u l d  b e c o m e  a  p a r t  o f  t h e  
s c h o o l  p r o g r a m .  
e) Require attendance at a regular faculty 
meeting at which the program related to 
welfare of school stystem. 
f) Begin on time and end on time. 
g) Use a variety in programs to add vitality to 
the meeting. 
h) Don't hold a meeting just to give a speaker a 
chance to talk. 
i) Don't hold a meeting on an afternoon or night 
before a holiday. 
j) Don't permit any one teacher to usurp the 
discussion time in a meeting with a pro-
longed expression of personal opinion. 
2. School visitation 
This can be done on grade levels. Visiting of 
rooms in your own building is often overlooked. Seeing how 
others are working is often helpful. Seeing how other 
children react may give a new light on problems. 
3. Formal classes 
These classes can be for college credit if 
desired. They should not run over two hours in length. 
Local people may be of help. 
4. Workshops 
The workshop can be arranged by members of the 
staff such as counselors, psychologists and teachers. Many 
ideas can be exchanged. One hour of school time and one 
hour of the teachers time is advisable. 
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5 .  G r o u p  m e e t i n g s  
T e a c h e r s  w o r k i n g  o n  t h e  s a m e  g r a d e  l e v e l  m a y  
w a n t  t i m e  t o  d i s c u s s  c o m m o n  p r o b l e m s  w i t h  t h e  s p e c i a l  
t e a c h e r s ,  a d m i n i s t r a t o r s  o r  p a r e n t s .  
6 .  P r o f e s s i o n a l  l i b r a r y  
A  c o r n e r  i n  t h e  s c h o o l  l i b r a r y  f o r  t e a c h e r s  o w n  
p r o f e s s i o n a l  b o o k s  o n  g u i d a n c e ,  a s  w e l l  a s  o t h e r  a r e a s ,  
s h o u l d  b e  p r o v i d e d .  P r o f e s s i o n a l  m a g a z i n e s  a r e  d e s i r a b l e .  
7 .  D e m o n s t r a t i o n s  
T h e s e  c a n  b e  i n  t h e  f i e l d  o f  i n t e r v i e w i n g  a n d  
t e s t i n g  t o  s h o w  t e a c h e r s  t h e  p r o p e r  m e t h o d s  t o  u s e .  
s .  C o n f e r e n c e s  
M o n e y  i s  a v a i l a b l e  t o  p a y  e x p e n s e s  o f  t e a c h e r s  
t o  c o n f e r e n c e s  w h i c h  d e a l  w i t h  t h e  s u b j e c t  o f  g u i d a n c e .  
9 .  A u d i o - V i s u a l  a i d s  
F i l m s  a r e  a v a i l a b l e  f o r  t e a c h e r s  a s  a  m e a n s  o f  
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h e l p i n g  t e a c h e r s  i n  t h e  g u i d a n c e  o f  c h i l d r e n .  T h i s  l i s t  m a y  
b e  u s e d :  
F e e l i n g s  5 2 1 .  D e p r e s s i o n .  ( f o r  a d u l t s ) ,  1 6 M M ,  s o u n d ,  3 0  m i n u t e s ,  
N a t i o n a l  F i l m  B o a r d  o f  C a n a d a ,  N e w  Y o r k ,  1 9 5 0 .  T h i s  i s  a  
p s y c h o l o g i c a l  f i l m  w h i c h  g i v e s  t h e  c a s e  h i s t o r y  o f  a  s e n s i -
t i v e ,  d e s p o n d e n t ,  i n s e c u r e  a d u l t  w h o s e  t r o u b l e  s t e m s  f r o m  
j e a l o u s  f e e l i n g s  t o w a r d  a  y o u n g e r  b r o t h e r .  
C h i l d r e n ' s  E m o t i o n s .  1 6 I v I M ,  s o u n d ,  2 0  m i n u t e s ,  M c G r a w - H i l l  
B o o k  C o m p a n y ,  I n c . ,  N e w  Y o r k ,  1 9 5 0 .  T h i s  f i l m  f o r  p a r e n t s  
o f  y o u n g  c h i l d r e n  i s  c o r r e l a t e d  w i t h  E l i z a b e t h  B .  H u r l o c k ' s  
b o o k ,  C h i l d  Growth~ D e v e l o p m e n t ,  M c G r a w - H i l l  B o o k  C o . ,  
Inc., New York, 1949. It shows through living examples 
how adult influences, both bad and good, affect children's 
emotions. 
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Feeling of Hostilitt. 16MM, sound, 27 minutes, National Film 
Board of-Canada, Ot awa, 1948. ( Distributors, 620 Fifth 
Avenue, New York City.) This is the case history of Clare, 
an outwardly successful women who is lonely and unhappy 
because of the many disappointments which she experienced 
during her childhood. 
Feeling of Rejection. 16MM, sound, 23 minute, National Film 
Board of-Canada, Ottawa, 1947. (Distributors, 620 Fifth 
Avenue, New York Cit~) This is a visual case history of a 
neurotic young woman whose troubles began when parents who 
did not understand her needs sheltered her too much and 
molded her into a model child. 
Helping~ Child Accett The Do's. 16MM, sound, 11 minutes, 
Personality Developmen Series, Encyclopedia Britannica 
Films, Inc., Wilmette, Ill., 1948. This picture portrays 
the young child learning to live in a world of convention 
and proper behavior and explains how his personality is 
shaped by the way he accepts his parents' methods of 
training him. 
Helping~ Child~~ Don'ts. 16MM, sound, 11 minutes, 
Personality Development Series, Encyclopedia Britannica 
Films, Inc., Wilmette, Ill., 1948. This film shows how a 
child meets a world of "don'ts" and how their personalities 
a.re affected by the ways in which restrictions are imposed 
upon them. 
Life With Junior. 16MM, sound, 18 minute, March of Time 
'FO'rUm Edition, New York, 1949. This picture shows a typi-
cal day in the life of a ten-year-old boy and presents 
some of the aspects of child training in the home, the 
school, and the community. 
Meeting Emotional Needs In Childhood. 16MM, sound, 33 minute, 
New York University Film"'""t'ibrary, New York, 1947. This film 
illustrates the fact that adults are products of their 
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c h i l d h o o d  a n d  t h a t  c h i l d r e n  w h o  h a v e  a  s a t i s f a c t o r y  h o m e  l i f e  
a r e  b e t t e r  e q u i p p e d  f o r  s o c i a l  r e l a t i o n s h i p s  a t  s c h o o l .  
O v e r - d e ? e n d e n c y .  1 6 M M ,  s o u n d ,  3 2  m i n u t e s ,  N a t i o n a l  F i l m  
B o a r d  o  C a n a d a ,  O t t a w a ,  1 9 4 9 .  ( D i s t r i b u t o r s ,  6 2 0  F i f t h  
A v e n u e ,  N e w  Y o r k  C i t y )  T h i s  i s  t h e  c a s e  h i s t o r y  o f  a  y o u n g  
m a n  w h o  l i f e  i s  c r i p p l e d  b y  b e h a v i o r  p a t t e r n s  c a r r i e d  o v e r  
f r o m  t o o  d e p e n d e n t  c h i l d h o o d .  
P r e f a c e  ! . ! ? _  A  L i f e .  1 6 M M ,  s o u n d ,  2 7  m i n u t e s ,  C a s t l e  F i l m s  
N e w  Y o r k ,  1 9 5 6 .  T h i s  f i l m  d r a m a t i z e s  t h e  i n f l u e n c e s  w h i c h  
n e i g h b o r s ,  f r i e n d s ,  a s s o c i a t e s ,  a n d  e s p e c i a l l y  p a r e n t s  
b r i n g  t o  b e a r  o n  t h e  p e r s o n a l i t y  o f  a  c h i l d  f r o m  t h e  v e r y  
b e g i n n i n g  o f  h i s  l i f e .  
Learnin~ T o  U n d e r s t a n d  · c h i l d r e n :  A  D i a g n o s t i c  A p p r o a c h .  
2 1  m i n u  e s ,  T h i s  p i c t u r e  s h o w s  a  c a s e  s t u d y  o f  a n  e m o t i o n a l l y  
e n d  s o c i a l l y  m a l a d j u s t e d  f i f t e e n - y e a r - o l d  g i r l  a n d  t h e  
t e c h n i q u e s  u s e d  b y  h e r  t e a c h e r  i n  d i a g n o s i n g  h e r  d i f f i c u l t i e s .  
T h e s e  i n c l u d e  o b s e r v a t i o n  o f  t h e  c h i l d ' s  b e h a v i o r ,  s t u d y  o f  
h e r  p r e v i o u s  r e c o r d s ,  p e r s o n a l  i n t e r v i e w s ,  h o m e  v i s i t s ,  a n d  
p l a n s  f o r  r e m e d i a l  m e a s u r e s .  
L e a r n i n g  T o  U n d e r s t a n d  C h i l d r e n :  A  R e m e d i a l  P r o g r a m .  
2 3  m i n u t e ' S ;  T h i s  i s  a  c o n t i n u a t i o n  o f  t h e  s a m e  c a s e ,  s h o w i n g  
r e m e d i a l  p r o c e d u r e s  w h i c h  m a y  b e  u s e d  i n  d e a l i n g  w i t h  m a n y  
t y p e s  o f  m a l a d j u s t m e n t s .  
M a i n t a i n i n g  C l a s s r o o m  D i s c i p l i n e .  1 4  m i n u t e s ,  T h i s  f i l m  s h o w s  
a  c a s e  i n  W h ! c h  t h e  w o r k  l s  n e i t h e r  i n s t r u c t i v e  n o r  p l e a s a n t  
b e c a u s e  t h e  t e a c h e r  h a s  f a i l e d  t o  s t i m u l a t e  t h e  i n t e r e s t  
a n d  t h e  s t u d e n t s  h a v e  s o u g h t  r e l i e f  f r o m  b o r e d o m  i n  m i s -
b e h a v i o r .  T h e n ,  b y  c o n t r a s t ,  i t  s h o w s  h o w  t h e  s a m e  s i t u -
a t i o n s  c o u l d  h a v e  b e e n  h a n d l e d  b y  u s i n g  a p p r o v e d  t e c h n i q u e s  
o f  c l a s s  c o n t r o l .  
B r o a d e r  C o n c e p t s  £ f . .  M e t h o d s :  D e v e l o p i n g  P u p i l s  I n t e r e s t s .  
1 3  m i n u t e s ,  T h i s  f i l m  p r e s e n t s  a  c o m p a r i s o n  o f  t h e  e f f e c t s  o n  
s t u d e n t  a t t i t u d e s ,  r e s p o n s e s  a n d  l e a r n i n g s  w h e n  t h e r e  i s  a  
f o r m a l ,  t e a c h e r - d o m i n a t e d ,  l e s s o n - h e a r i n g  t y p e  o r  r e c i t a t i o n  
a n d  w h e n  t h e r e  i s  a n  i n f o r m a l  g r o u p - d i s c u s s i o n  t y p e  o f  l e s s o n  
i n  w h i c h  s t u d e n t s  a r e  p e r m i t t e d  t o  s h a r e  i n  t h e  p l a n n i n g  o f  a n  
i n t e r e s t i n g  c l a s s  p r o j e c t .  
Broader ConceEts Of Method: Teacher And Pupil Planning And 
Working Toget er.~19 minutes, This picture shows how t~ 
teacher can provide tactful guidance when students are 
learning to work together, to organize themselves into 
functional groups, to make and carry out plans for inves-
tigation, to present their findings in a final report, 
and to put into practice some of their recornmendations.17 
For the success of the in-service program, over-all 
planning by the school staff will be necessary. Any or all 
of the techniques mentioned in this section will not work 
unless there is complete co-operation by all. These 
techniques will work only when they are adapted to the 
current level of the guidance program with the expressed 
and felt needs of the teaching staff. 
SPECIAL SERVICES 
All problems that confront the school staff cannot 
adequately be solved without some special aid. To help out 
in these areas certain specialists will be needed. These 
shall include the counselors, the doctors and nurses, and 
the psychologist. All of these need not be full time 
members of the staff, but can be obtained through other 
channels. The ability of classroom teachers, parents and 
administrators to use specialists effectively will be of 
great assistance in the workings of the guidance program. 
These will be discussed individually. 
17Detjen, .2.E.• £!1., pp. 130-260, passin 
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1 .  S c h o o l  C o u n s e l o r  
a )  D u t i e s  
( 1 )  T o  b e  i n  c h a r g e  o f  t h e  p r o g r a m  a n d  d i r e c t l y  
r e s p o n s i b l e  t o  t h e  a d m i n i s t r a t o r .  
( 2 )  T o  a i d  t e a c h e r s  i n  s e l e c t i n g  c h i l d r e n  w h o  
n e e d  s p e c i a l  c o u n s e l i n g .  
( a )  T y p e s  o f  p r o b l e m s  t o  s e n d  t o  h i m :  
i )  P r o b l e m s  o f  b e h a v i o r  
i i )  S c h o o l  p r o b l e m s  
i i i )  H o m e  c o n d i t i o n  p r o b l e m  
( 3 )  T o  o r g a n i z e  t h e  t e s t i n g  p r o g r a m .  
( 4 )  T o  b r i n g  t o g e t h e r  i n f o r m a t i o n  a b o u t  t h e  
c h i l d  a n d  t o  w o r k  w i t h  t h e  t e a c h e r  i n  
t r y i n g  t o  r e a c h  a  c o n c l u s i o n .  
T h e  c o u n s e l o r  s h o u l d  b e  a  f u l l  t i m e  s t a f f  m e m b e r  w h o  
i s  t r a i n e d  i n  t h i s  a r e a .  H o w e v e r ,  f o r  t h e  c o m i n g  s c h o o l  y e a r
1  
t h i s  p e r s o n  w i l l  b e  o u r  p h y s i c a l  e d u c a t i o n  t e a c h e r  w h o  w i l l  
b e  a l l o t t e d  t i m e  t o  c a r r y  o u t  t h e s e  f u n c t i o n s .  I t  i s  h o p e d  
t h a t  i n  t h e  n e a r  f u t u r e  a  f u l l  t i m e  p e r s o n  w i l l  b e  m a d e  
a v a i l a b l e .  
2 .  P s y c h o l o g i s t  
T h e  p s y c h o l o g i s t  w i l l  b e  a  s e r v i c e  r e n d e r e d  
t h i s  y e a r  b y  t h e  c o u n t y  s c h o o l  s u p e r i n t e n d e n t s  o f f i c e .  
H e  i s  a v a i l a b l e  u p o n  r e q u e s t  b y  t h e  s c h o o l  a d m i n i s t r a t o r .  
a )  P r o c e d u r e s  t o  u s e  t o  o b t a i n  s e r v i c e s  o f  
p s y c h o l o g i s t :  
( 1 )  R e f e r  o n l y  t h o s e  c a s e s  w h i c h  y o u  b e l i e v e  
n e e d  h e l p  o t h e r  t h a n  c o u n s e l i n g .  
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(2) Talk over these cases with the counselor. 
(3) Arrange a meeting with the counselor and 
administrator. 
(4) Call a meeting with parent, counselor, 
teacher and administrator in attendance. 
(5) Call county office if everyone is in 
agreement that help is needed. (The 
administrator will take charge of this.) 
b) Types of problems to refer: 
(1) Failure in school 
(2) Superior ability not readily used 
(3) Reading disabilities 
(4) Physical handicaps 
(5) Maladjustment 
3. Health department 
The school nurse will be the main person to 
contact when problems arise where medical help may be of 
great assistance in solving certain problems. She is from 
County Health Department and is at each school once a week. 
a) Procedures to use in obtaining services of 
school nurse: 
(1) Complete a referral slip whenever a 
physical defect is suspected. 
(2) Arrange for home calls when needed. (The 
school nurse can very often do this with 
great ease and less resentment from 
parents.) 
(3) Arrange meeting with nurse in urgent cases. 
(This should come through administrators 
office.) 
{ 4 )  R e f e r  c h i l d r e n  w h e n  a  p h y s i c a l  c h e c k - u p  
i s  r e q u i r e d .  ( T h i s  s h o u l d  b e  a r r a n g e d  
t h r o u g h  t h e  s c h o o l  n u r s e . )  
( 5 )  H a v e  t h e  n u r s e  a r r a n g e  f o r  m e d i c a l  h e l p  
f o r  n e e d y  f a m i l i e s .  
I n  e l e m e n t a r y  s c h o o l s  w h i c h  h a v e  t h e  s e r v i c e s  o f  a  
m o d e r n  t r a i n e d  g u i d a n c e  w o r k e r ,  o r  teacher~counselor, 
a l m o s t  e v e r y  t e a c h e r  i n  t h e  s c h o o l  f u n c t i o n s  b e t t e r  i n  
6 9  
t h e  g u i d a n c e  o f  h e r  c h i l d r e n ,  t h a n  i n  s c h o o l s  w h e r e  n o  
s u c h  s e r v i c e s  a r e  a v a i l a b l e .  B u t  s h e  n e e d s  t h e  a s s i s t a n c e  
a n d  a d v i s e  o f  t h a t  g u i d a n c e  w o r k e r . 1 8  
T h e  s p e c i a l  s e r v i c e s  p r o g r a m  i s  n e c e s s a r y  f o r  a  
s u c c e s s f u l  s c h o o l  g u i d a n c e  p r o g r a m .  C o - o p e r a t i o n  b e t w e e n  
a l l  p a r t s  o f  t h e  p r o g r a m  w i l l  b e  e s s e n t i a l .  I f  e v e r y o n e  
u n d e r s t a n d s  w h a t  i s  e x p e c t e d  o f  t h e m  a  m o r e  e f f i c i e n t  
p r o g r a m  ~ill f u n c t i o n .  T h e  s p e c i a l  s e r v i c e s  a r e  o r g a n i z e d  
f o r  t h e  p u r p o s e  o f  a i d i n g  t e a c h e r s  i n  h e l p i n g  c h i l d r e n  t o  
a d j u s t  t o  s c h o o l  l i f e .  
1 8
K r u g m a n ,  M o r r i s ,  " W h y  G u i d a n c e  i n  t h e  E l e m e n t a r y  
S c h o o l ? ' ' ,  T h e  P e r s o n n e l  &  G u i d a n c e  J o u r n a l ,  V o l .  3 2  ( J a n u a r y ,  
1 9 5 4 ) ,  p .  ~ -
CHAPTER IV 
EVALUATION 
Evaluating the guidance program should be considered 
in terms of the objectives by which it was established. It 
must be comprehensive in scope and method. As a starting 
point, an evaluation of the present guidance services 
available may be used. Once the program is inaugurated the 
evaluation of it must be a continuous process. All members 
of the school staff should join together in forming the 
criteria for the program. These areas should include 
administrative as well as operational aspects of the pro-
gram. 
The guidance program should be evaluated in terms 
of its effect on the over-all school program, by the res-
ponse or adjustments made by the children, the professional 
growth made by the teaching staff, and by the reactions and 
attitudes of the parents. These persons are directly affected 
by the program and so should have a part in evaluating it. 
Evaluation is broader than mere measurement. It calls 
for accepting and defining of certain values which one 
expects from a program. of guidance services; the program 
needs to be set into operation under conditions favorable 
to the attaining of those goals and objectives to which 
the values are attached; methods and techniques must be 
devised to ascertain whether the goals and objectives 
have been attained and the extent of attainment; and, 
finally, a redefining of values; setting of new goals 
and objectives, and, next steps must be determined in 
7 1  
t h e  l i g h t  o f  t h e  n e w  g o a l s  a n d  o b j e c t i v e s . 1 9  
E v a l u a t i o n  o f  t h e  g u i d a n c e  p r o g r a m  i s  a  c o m p l e x  m a t t e r .  
W h e n  d e a l i n g  w i t h  t h e  i n d i v i d u a l ,  a s  t h e  g u i d a n c e  p r o g r a m  
d o e s ,  i t  i s  d i f f i c u l t  t o  s e t  u p  c r i t e r i a  w h i c h  m e a s u r e s  h o w  
t h e  p r o g r a m  h a s  b e n e f i t e d  t h e  i n d i v i d u a l .  N o  o n e  c h e c k  l i s t  
c a n  d e a l  w i t h  i t .  E v e n  a f t e r  t h e  d a t a  i s  c o l l e c t e d  i t  w i l l  
b e  d i f f i c u l t  t o  d e t e r m i n e  w h e r e  t h e  p r o g r a m  n e e d s  i m p r o v e -
m e n t s .  M a n y  a r e a s  w i l l  s t a n d  o u t  a s  s h o w i n g  n e e d  f o r  i m -
p r o v e m e n t  o r  a s  b e i n g  s a t i s f a c t o r y .  
T h e  a d m i n i s t r a t o r  w i l l  h a v e  t h e  d i r e c t  r e s p o n s i b i l i t y  
o f  s e e i n g  t h a t  t h e  p r o g r a m  i s  e v a l u a t e d .  H e  m a y  u s e  m a n y  
m e t h o d s  o f  e v a l u a t i o n .  H e  c a n  u s e  q u e s t i o n n a i r e s  w h i c h  c a n  
b e  a n s w e r e d  b y  c h i l d r e n ,  p a r e n t s  a n d  t e a c h e r s .  C h e c k - l i s t s  
c a n  a l s o  b e  u s e d .  H e  c a n  u s e  t h e  i n t e r v i e w  t e c h n i q u e  i f  h e  
d e s i r e s .  W h i c h e v e r  m e t h o d  o r  m e t h o d s  u s e d  t h e y  w i l l  t a k e  
c a r e f u l  p l a n n i n g  a n d  c o n s i d e r a t i o n .  
S e v e n  d i f f e r e n t  m e t h o d s  o f  e v a l u a t i n g  g u i d a n c e  
p r o c e d u r e s  h a v e  b e e n  r e v e a l e d  b y  t h e  s u r v e y  o f  p u b l i s h e d  
s t u d i e s .  O n  t h e  b a s i s  o f  t h i s  r e v i e w ,  i t  i s  i m p o s s i b l e  
t o  i d e n t i f y  o n e  o f  t h e  b e s t  m e t h o d s .  T h e r e  i s ,  t h e r e f o r e ,  
a  n e e d  f o r  ~esearch t o  d i s c o v e r  t h e  r e l a t i v e  e f f i c a c y  
o f  m e t h o d s .  0  
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G l e n n  E .  S m i t h ,  P r i n c i , l e s  a n d  P r a c t i c e s  o f  t h e  
G u i d a n c e  P r o g r a m  ( N e w  Y o r k ,  N .  •  :  T : n e - M a c m i l l a n  C o m p a n y ,  
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This indicates that there is a need for further re-
search in the area of evaluation of the guidance program. 
It further indicates that the results of an evaluation must 
be studied and examined with care. Only when this is done 
can the results be used. 
The evaluation of the program must serve the purpose 
of seeing that the results will help to improve the program 
as a whole. Merely to evaluate by any method and not use 
the results to advantage is both wasteful and discouraging 
to the persons involved. Very often this is the result of 
evaluations with no real gain accomplished. 
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In a recent study of secondary schools in southeastern 
New Hampshire, it was shown in certain aspects that schools 
with formal organized guidance progr&~s did slightly better 
than those without a formal organized program. The reason 
given was this: 
Although the findings of the present study may not 
be wholly representative of guidance programs across 
the country and may not reflect some very effective 
programs, they point up the fact, whether established 
formally or informally, guidance services need to be 
studied to determine whether they are achieving their 
goals.21 
Although this is on the secondary level the fact 
remains that it could also be present in the elementary school. 
21 Ronald F. Gray and Howard s. Bratsch, "Formal 
Guidance Programs Deserve Study", ~ School Review, Vol. 60 
(April, 1952}, P• 236 
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T h e  b e s t  a p p r o a c h  t o  e v a l u a t i n g  t h e  p r o g r a m  w i l l  b e  t h e  
m e t h o d  w h i c h  c o m e s  a s  c l o s e  a s  p o s s i b l e  t o  g i v i n g  a  p i c t u r e  
o f  t h e  o v e r - a l l  g u i d a n c e  p r o g r a m .  
T h e  f o r m s  w h i c h  f o l l o w  a r e  s u g g e s t i v e  m e t h o d s  t o  u s e  
i n  o b t a i n i n g  a n  o v e r - a l l  e v a l u a t i o n  o f  t h e  s c h o o l  g u i d a n c e  
p r o g r a m .  H o w  t h e y  a r e  u s e d  w i l l  d e t e r m i n e  t h e  s u c c e s s  o r  
f a i l u r e  o f  t h e  p r o g r a m .  T h e  f o r m s  w i l l  b e  c o m p l e t e d  b y  t h e  
p e o p l e  t h e y  a f f e c t :  t h e  a d m i n i s t r a t i o n ,  t h e  t e a c h e r s  t h e  
c h i l d r e n ,  a n d  t h e  p a r e n t  o f  t h e  c o m m u n i t y .  
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ADMINISTRATOR 
Date School 
--~~---~~-- ------~~~----~~--~~-~----
Check The Items Which You Believe Need To Be Improved. 
---
Has the guidance program helped to improve the 
over-all school program? 
____ Do all tll8mbers of the staff participate in the 
program? 
_____ Is sufficient time made available to carry out the 
functions of the guidance program? 
---
Are the tools being used that are available for the 
program? 
Cumulative records 
---
Tests 
---
---
Specialists 
In-service training 
---
Others 
---
---
Is the space adequate? 
-----Are all children being helped? 
---
Do parents approve of the program? 
---
Do children seem to be gaining self-direction? 
---
Are specialists used effectively? 
Are teachers seeking more information about the 
--- adjustment of children? 
Comments: 
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T E A C H E R  
N a m e  D a t e  
S c h o o l  
( o p t i o n a l )  --~~-------
~--~~---~~--
C h e c k  T h e  F o l l o w i n g :  
~ 
N o  
-
_ _ _  H a s  t h e  p r o g r a m  b e e n  h e l p f u l  t o  y o u ?  
D o  y o u  n e e d  m o r e  t i m e  f o r  c o u n s e l i n g  c h i l d r e n ?  
D o  y o u  n e e d  h e l p  i n  a n y  o f  t h e  f o l l o w i n g ?  
_ _ _  T e s t i n g  p r o g r a m  
. . . . . . . . . . . .  
I n t e r v i e w i n g  
. . . . . . . . . . . . . .  
G a t h e r i n g  I n f o r m a t i o n  
. . . . . . . . . . . . . .  D o  y o u  u s e  t h e  c u m u l a t i v e  r e c o r d s ?  
C a n  t h e  c u m u l a t i v e  r e c o r d  f o l d e r  b e  i m p r o v e d ?  
. . . . . . . . . . . . . .  D o  w e  n e e d  m o r e  s p e c i a l i s t s ?  
_ _ _  H a s  t h e  i n - s e r v i c e  t r a i n i n g  b e e n  o f  h e l p  t o  y o u ?  
H a s  t h e r e  b e e n  a  c h a n g e  i n  t h e  c h i l d r e n  u n d e r  t h e  
p r o g r a m ?  
. . . . . . . . . . . . . .  H a v e  y o u  t a k e n  a  c l a s s  i n  g u i d e . n e e  r e c e n t l y ?  
A r e  t h e  t e a c h e r s  m e e t i n g s  h e l p f u l ?  
. . . . . . . . . . .  
H a v e  y o u  r e f e r r e d  a  c h i l d  t o  a  s p e c i a l i s t ?  
D o  w e  n e e d  m o r e  r e f e r e n c e  b o o k s  o n  g u i d e . n e e ?  
A N S W E R  T H E  F O L L O W I N G :  
_ _ _  . . . . . . . . . . . . . .  
W h a t  p a r t  o f  t h e  g u i d a n c e  p r o g r a m  h a s  b e e n  m o s t  h e l p f u l  t o  
y o u ?  
What improvements can be made? 
What type of workshops should be held next year? 
List materials you need for the guidance program? 
What methods do you use in helping children adjust in 
your classroom? 
Can we improve teachers' meetings from a guidance point of 
view? 
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S T U D E N T S  
N a m e  D a t e  G r a d e  
- - - - -
G i v e  A n  A n s w e r  T o  T h e  F o l l o w i n g  Q u e s t i o n s :  
W h o  d o  y o u  g o  t o  w h e n  y o u  h a v e  a  p r o b l e m ?  _ _ _ _ _ _ _ _ _ _ _  _ _  
D o e s  t h i s  p e r s o n  u s u a l l y  h e l p  y o u ?  Y e s  
. . . . . . . . . .  
N o  
-
A r e  y o u  a f r a i d  t o  a s k  y o u r  t e a c h e r  f o r  h e l p ?  
Y e s _  
N o _  
D o  y o u  k n o w  h o w  t o  h e l p  y o u r s e l f  w h e n  f a c i n g  a  p r o b l e m ?  
Y e s  
. . . . . . . . . . . .  
N o _  
I s  y o u r  t e a c h e r  f a i r  i n  h e r  t r e a t m e n t  o f  a l l  c h i l d r e n  i n  t h e  
r o o m ?  Y e s  N o  
- -
A r e  y o u  h a p p y ?  Y e s  _ _ _  N o  _ _ _ _  
H a v e  y o u  e v e r  b e e n  a  c l a s s  o f f i c e r ?  Y e s  N o  
- -
D o  y o u r  p a r e n t s  v i s i t  s c h o o l ?  
Y e s  N o  
-
D o  y o u  l i k e  s c h o o l ?  Y e a  N o  
-
D o  s o m e  s t u d e n t s  m a k e  y o u  n e r v o u s  a n d  y o u  f i n d  y o u  c a n n o t  
w o r k  w e l l ?  Y e s  N o  
. . . . . . . . . . . .  -
D o  y o u  b e l i e v e  m o s t  p e o p l e  l i k e  y o u ?  Y e s  N o  
- -
D o  y o u  t a k e  p a r t  i n  s c h o o l  a c t i v i t i e s ?  Y e s  N o  
- -
D o  y o u  f i n d  i t  h a r d  t o  s p e a k  b e f o r e  t h e  c l a s s ?  Y e s  N o  
- -
' W h a t  p a r t  o f  s c h o o l  w o r k  d o  y o u  l i k e  t h e  b e s t ?  --~----~---
W h i c h  o n e s  d o  y o u  d i s l i k e ?  ~--~--~-----~~~~-~---~ 
Do you feel that teachers or parents do not understand you? 
Yes_No_ 
What changes would you like to come about at school? 
What changes would you like at home? 
~----~~-------------
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Do you find it hard to concentrate on certain school subjects? 
Yes No 
--
What do you do in your spare time? 
What activities do you and your parents take part in together? 
What school activities do you like? ______ ~--~--~------~ 
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P A R E N T S  
N a m e  D a t e  G r a d e  o f  S t u d e n t  
( o p € i o n a l )  ~~-
W e  a r e  a t t e m p t i n g  t o  e v a l u a t e  o u r  g u i d a n c e  p r o g r a m  a t  
s c h o o l .  A n s w e r i n g  t h e  q u e s t i o n s  w i l l  a s s i s t  u s  g r e a t l y  i n  
h e l p i n g  t h e  c h i l d r e n  i n  t h e  s c h o o l .  
1 .  D o  y o u  f e e l  y o u r  c h i l d  i s  h a p p y  i n  s c h o o l ?  
Y e s _ N o _  
2 .  D o e s  y o u r  c h i l d  f e e l  t h a t  h i s  t e a c h e r  i s  u n f a i r  i n  
c l a s s ?  Y e s  N o  
- -
3 .  D o  y o u  f e e l  h e  i s  r i g h t ?  Y e s  N o  
- -
4 .  A r e  y o u  a w a r e  o f  t h e  s e r v i c e s  a v a i l a b l e  t o  y o u  a n d  
y o u r  c h i l d ?  Y e s _  N o _  
5 .  H a v e  y o u  e v e r  v i s i t e d  s c h o o l ?  
Y e s  N o  
- -
6 .  D o  y o u  u n d e r s t a n d  w h a t  w e  m e a n  b y  g u i d a n c e ?  
Y e s _  
N o  
. . . . . . . . . . .  
7 .  D o e s  y o u r  c h i l d  h a v e  w o r k  a t  h o m e ?  Y e s  _ _ _  N o  _ _ _ _  
a .  W h a t  t y p e ?  
~~------~~~------~------~~~----~ 
9 .  D o  b o t h  p a r e n t s  w o r k ?  
Y e s  N o  
- -
1 0 .  W h a t  c h a n g e s  w o u l d  y o u  l i k · a  t o  s e e  i n  t h e  s c h o o l  
program?~~~~~--------------~~~~~~~~-----
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C H A P T E R  V  
C O N C L U S I O N  
I n  t h e  r e s e a r c h  I  h a v e  c o n d u c t e d  i n  w o r k i n g  o n  t h e  
G u i d a n c e  P r o g r a m  F o r  G i l b e r t  S c h o o l  D i s t r i c t  i t  w a s  f o u n d  
t h a t  g u i d a n c e  a s  s u c h ,  c a n  n o t  b e  s e t  a s i d e  w i t h o u t  r e g a r d  
f o r  t h e  t o t a l  s c h o o l  p r o g r a m .  G u i d a n c e ,  t o  b e  e f f e c t i v e  i n  
t h e  e l e m e n t a r y  s c h o o l ,  m u s t  b e  c a r r i e d  o n  t o  t h e  g r e a t e s t  
e x t e n t  b y  t h e  c l a s s r o o m  t e a c h e r .  O n l y  w h e n  d i f f i c u l t  c a s e s  
a r e  e n c o u n t e r e d  w i l l  t h e  s p e c i a l i s t  b e  c a l l e d  u p o n .  T h i s ,  
h o w e v e r ,  d o e s  n o t  m e a n  t h a t  s p e c i a l i s t s  a r e  n o t  n e e d e d .  A s  
p o i n t e d  o u t  i n  t h i s  r e s e a r c h  p a p e r  p r e v i o u s l y ,  n o t  a l l  
t e a c h e r s  w i l l  b e  a b l e  t o  d o  a  g o o d  j o b  o f  g u i d a n c e .  
I n  s e t t i n g  u p  t h e  p r o g r a m ,  o b j e c t i v e s  w e r e  c h o s e n  
w h i c h  w o u l d  m e e t  t h e  n e e d s  o f  t h i s  p a r t i c u l a r  s c h o o l .  N o  o n e  
l i s t  o f  o b j e c t i v e s  c a n  b e  d r a w n  u p ,  t o  f i t  t h e  n e e d s  o f  a l l  
s c h o o l s .  A s  s t a t e d ,  i n  o r d e r  t o  s e t  u p  o b j e c t i v e s  i t  i s  
n e c e s s a r y  t o  s t a r t  w i t h  t h e  s i t u a t i o n  t h a t  i s  p r e s e n t  a n d  
a t t e m p t  t o  w o r k  t o w a r d  f u l f i l l m e n t  o f  b r o a d e r  o b j e c t i v e s .  
G u i d a n c e  s h o u l d  b e  f o c u s e d  o n  t h e  i n d i v i d u a l .  I t  
s h o u l d  h e l p  h i m  t o  b e t t e r  u n d e r s t a n d  h i m s e l f  a n d  t h r o u g h  
t h i s  u n d e r s t a n d i n g ,  h e l p  h i m  t o  a d j u s t  t o  l i f e  s i t u a t i o n s .  
T h r o u g h o u t  t h e  r e s e a r c h ,  a u t h o r s  s t r e s s e d  t h i s  p o i n t  i n  o n e  
w a y  o r  a n o t h e r .  T h e  c o n c e p t  t h a t  g u i d a n c e  w i l l  s h o w  t h e  
c h i l d  h o w  t o  d o  c e r t a i n  t h i n g s  c a n  b e  m i s l e a d i n g .  W e  
c a n n o t  l i v e  t h e  l i f e  o f  a n o t h e r  i n d i v i d u a l ;  w e  c a n  h o w e v e r  
h e l p  h i m  t o  f a c e  r e a l i t y  a n d  t r y  t o  h a v e  h i m  s o l v e  h i s  o w n  
p r o b l e m .  T h i s  i s  p r i m a r i l y  t h e  t h i n k i n g  i n  t h i s  r e s e a r c h  
p a p e r .  
I t  w a s  f o u n d  t h a t  m u c h  o f  t h e  p r e s e n t  m a t e r i a l  
w r i t t e n  o n  g u i d a n c e  h a s  b e e n  d o n e  o n  t h e  s e c o n d a r y  l e v e l .  
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T o  f i n d  a  p r o g r a m  f o r  t h e  e l e m e n t a r y  s c h o o l  h a s  b e e n  
d i f f i c u l t .  M u c h  h a s  b e e n  w r i t t e n  o n  t h e o r y  o f  g u i d a n c e  o n  
e l e m e n t a r y  l e v e l  b u t  l i t t l e  o f  t h i s  h a s  b e e n  p u t  i n t o  a  
w o r k i n g  p r o g r a m  w h i c h  w o u l d  b e  h e l p f u l .  T h i s  d o e s  n o t  m e a n  
t h a t  t h e  e l e m e n t a r y  s c h o o l s  a r e  n o t  c a r r y i n g  o u t  p r o g r a m s  o f  
g u i d a n c e .  M a n y  a r e ,  b u t  t h e y  h a v e  n o t  o r g a n i z e d  i n  d e t a i l  
h o w  t h e  p r o g r a m  i s  t o  f u n c t i o n .  T o  b e  s u c c e s s f u l  m e a n s  t h a t  
a  w r i t t e n ,  w e l l  p l a n n e d ,  o r g a n i z e d  p r o g r a m  i s  e s s e n t i a l .  W e  
c a n n o t  m e e t  t h e  n e e d s  o f  c h i l d r e n  h a p h a z a r d l y .  T h e  s t a k e s  
a r e  t o o  h i g h .  W i t h i n  t h e  c l a s s r o o m s  o f  t o d a y  a r e  t h e  l e a d e r s  
o f  o u r  n a t i o n  o f  t h e  f u t u r e .  I n  t h e  c o m p l e x  w o r l d  w e  a r e  
l i v i n g  i n ,  i t  w i l l  t a k e  e n c o u r a g e m e n t ,  g u i d a n c e ,  a n d  a l l  t h e  
h e l p  w e  c a n  p o s s i b l y  g i v e  t o  s e e  t h a t  t h e y  c a n  c a r r y  t h r o u g h .  
T h i s  c a n  b e  d o n e  t h r o u g h  e d u c a t i o n ,  a n d  g u i d a n c e  i s  a  v i t a l  
p a r t  o f  t h i s  e d u c a t i o n .  
S c h o o l s  a t  t h e  p r e s e n t  t i m e  a r e  o v e r - c r o w d e d  a n d  
c l a s s r o o m s  a r e  b a d l y  n e e d e d .  S i t u a t i o n s  o f  t h i s  t y p e  a r e  
i n  e x i s t a n c e  t h r o u g h o u t  t h e  U n i t e d  S t a t e s .  G i l b e r t  S c h o o l  
D i s t r i c t  i s  n o  d i f f e r e n t  f r o m  t h e  r e s t .  T o  c a r r y  o u t  t h e  
functions of guidance will mean that finance and space will 
be needed. Will the program be accepted under these 
circumstances? Will all of the program be adopted? Space 
to carry out the program will definitely be a handicap. 
Perhaps the space needed will not be adequate but it can be 
provided. When shown that a guidance program is necessary 
to do a sound job of educating their children, the people 
83 
will back this program and see that it is provided. They, 
however, will need facts and figures which show that it is a 
necessity. Public relations will have to be the best. The 
administration will need to take the lead in seeing that the 
people are made aware of the needs. The program must speak 
for itself. If all of the program is not accepted in its 
entirety, then the portion that is will need reorganization, 
and with the hope that the total program can be adopted in the 
near future. 
In this research it is concluded that: 
1. The administration will need to furnish leader-
ship to have a successful program. 
2. The planning and working of the program must be a 
joint effort of all members of the school and community. 
3. Guidance is present in elementary schools but there 
is a lack of over-all organization. 
4. The teacher training institutions will need to 
require more work in guidance for elementary schools. 
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5 .  G u i d a n c e  a n d  e d u c a t i o n  a r e  s i m i l a r  i n  m a n y  r e s p e c t s  
a t  t h e  e l e m e n t a r y  l e v e l .  
6 .  G u i d a n c e  a l t h o u g h  i n f o r m a l  a n d  i n c i d e n t a l  i s  n o t  
c a s u a l  o r  h a p h a z a r d .  
7 .  T o  b e  e f f e c t i v e  g u i d a n c e  m u s t  b e  c e n t e r e d  a r o u n d  
t h e  c l a s s r o o m  t e a c h e r .  
B .  T h e r e  i s  n o  o n e  s e t  p a t t e r n  o f  d e v e l o p m e n t  t o  
f o l l o w  i n  o r g a n i z i n g  t h e  g u i d a n c e  p r o g r a m .  T h e r e  a r e ,  
h o w e v e r ,  s o m e  e l e m e n t s  c o m m o n  t o  a l l  s c h o o l s  t h a t  c a n  b e  
c o n s i d e r e d .  Y o u  m u s t  t a k e  t h e  s i t u a t i o n  a s  i s ,  a n d  b u i l d  a  
p r o g r a m  t o  m e e t  t h e  n e e d s  o f  t h a t  p a r t i c u l a r  s c h o o l .  
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